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Palm Springs Unified School District 

District Mission Statement 

Students will graduate from high school prepared and motivated to succeed in their chosen career and 
higher education, ultimately contributing to the common good. (Strategic Overview 2010-2015) 

Focus 

There can be no educational or societal gain without clarity of direction.  We will keep in clear sight 
what is important for our students, our teachers and our community partners.                                       

(Strategic Overview 2010-2015) 

 

K-5 Literacy Plan 

“Once you learn to read, you will be forever free.”  

Frederick Douglass 

Literacy has been defined as the ability to read, write, listen, speak, problem solve and think at high 
levels as specific content areas and varied contexts demand. Literacy is the ability to demonstrate, 
apply and adapt learning to new situations, across academic disciplines. 
 

Background 

 

In 1998, The Palm Springs Unified School District identified and implemented five high leverage 
priorities highlighted by the acronym CDE-HI.  This system was designed to improve instruction 
and student achievement throughout the district. 

CDE-HI referred to Curriculum, Data Systems/Teams, English Learners, High School Grad Rate and 
Interventions. During the 2011-12 school year an additional component, Parent Engagement, was 
added. 

The PSUSD K-5 Literacy Plan has been created with the same focus in mind.  That is, to provide 
clarity of direction and a clear vision of those strategic priorities and instructional strategies that 
best meet the needs of elementary students and staff in developing and improving K-5 reading 
skills.  The plan is designed for all elementary schools within the district, with specific attention 
paid to improving K-5 reading. Future plan additions will specifically address Common Core 
Writing. The plan will promote the implementation of a literacy program that is coordinated among 
all 16 elementary schools.  The specific goal, to increase literacy achievement through a strategic 
increase in the use of literacy assessment, data analysis and research based reading instruction and 
intervention.   
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The Palm Springs Unified School District realizes that in order to prepare our students to be college 
and career ready, they must develop a sophisticated level of literacy such that they are able to read, 
write and communicate effectively across all subject areas. The skill levels required by the complex 
text of the 21st Century will require nothing less than a district-wide effort to improve reading 
instruction and close the reading achievement gap. 

 

Vision Statement 

All students in the PSUSD will read at or above grade level by the end of 3rd grade.  All schools will 
actively work to close the achievement gap and ensure that all students to read, write, listen, speak, 
problem solve and think at high levels and have the ability to demonstrate, apply and adapt learning 
to new situations. 

 

Guiding Principles 

The improvement of literacy is a team effort.  Parents are the first teachers and greatly impact 
students’ early literacy skills, support staff act as paraprofessionals working directly with students 
or in small group settings, teachers are key to students receiving research based, explicit and 
systematic reading instruction, principals provide leadership in allocating resources, developing 
schedules and providing professional development, and district administrators ensure that there is 
adequate funding and district support for sites to carry out the literacy plan.   
 
It is our belief that all instructional decision-making related to literacy development must be 
evidence-based, with an expectation that all students regardless of race, socio-economic status or 
disability can be taught to read through differentiated instructional strategies designed to meet 
their needs. The importance of learning to read proficiently in order to understand the complex text 
that will enable students to be college and career ready cannot be overstated.  It simply is a non-
negotiable priority of all elementary schools in PSUSD to improve the literacy levels of all students, 
Preschool to 5th grade.    
 
The Big Five Areas of Reading (Phonemic Awareness, Phonics, Fluency, Vocabulary and 
Comprehension) must be taught explicitly and systematically.  Progress in these areas must be 
constantly monitored, with intervention or enrichment provided immediately based on assessment 
results. 

The overwhelming conclusion of research in reading can be condensed to the following: 

Teach phonemic awareness systematically and explicitly. Research is clear.  All children, even those with 
specific learning disabilities, can learn to read with a strong background and knowledge of phonemic 
awareness.  Phonemic awareness is a prerequisite for successful subsequent phonics instruction. 
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Teach every letter-sound correspondence explicitly.  
Research supporting this idea is simply overwhelming. Children who have been trained explicitly to 
decode words are far more likely to read successfully than children who have had limited training or no 
training. 
 
Teach high frequency letter-sound relationships early.  
Successful curricula tend to involve students in activities in which they can experience immediate and 
ongoing success. A successful phonics program gets children reading as soon as possible by teaching the 
highest frequency relationships early and presenting students with stories that consist of words containing 
only the relationships that have already been taught. 
 
Teach sound-blending explicitly.  
Students do not necessarily understand how to connect the phonemes in unfamiliar words. Students with 
explicit training outperform those who have had little or no training. 
 
Correct every oral reading error.  
All children, and especially children with reading difficulties, benefit the most when they receive 
corrective feedback regarding all reading errors, regardless of whether those errors influence the meaning 
of the passage (many meaning-emphasis programs encourage teachers to correct only errors affecting 
meaning). 
 
Use code-based readers rather than ordinary literature during early instruction.  
Any curriculum whose early reading experiences consist only of exposing children to ordinary literature 
will almost certainly induce a high failure rate, and consequently lead to initial discouragement and 
confusion among students. Programs which compensate for this failure by encouraging the use of context 
(i.e. guessing) actually hinder reading development. In contrast, curricula that induce and sustain a high 
level of success through careful, systematic design produce the highest levels of reading success and self-
esteem.  

 

 

 

 

 

 

 

 

“The more you read, the more things you will know. The more that you learn, the more places you’ll go.”   

Dr. Seuss 
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Purpose 

The Literacy Plan will 

Provide a framework for schools to guide their school-site Literacy Plans based on data-driven 
decision-making. 
 

Provide a foundation to ensure that all students in PSUSD have access to research based, effective 
instructional strategies and common core based curriculum.  
 

Provide a systematic model for assessment, instruction and curriculum. 
 

Provide a foundation to ensure that all teachers in PSUSD have the support and training to assist 
them in meeting the literacy needs of their students. 
 

Provide a menu of strategies and interventions for meeting the literacy needs of all students. 
 

Goal 

The primary goal of the Palm Springs USD K-5 Literacy Plan is to improve all students’ ability to 
read, write and think across the curriculum.  Our success will be monitored in a variety of ways, 
including thru: 

DibelsNext K-5 Assessments 
Curriculum Embedded Assessments 
District Benchmarks 
Smart Goals/Priority Standards Assessments 
State mandated assessments 
 

Objectives 

Strengthen Tier I reading instruction in every classroom to better equip students to meet and 
master complex common core grade level standards. 
 
Develop continuity and collaboration in literacy instruction throughout K-5 grade levels to instill a 
singular focus on literacy improvement. 
 

Align district-wide English/Language Arts curriculum with the Common Core State Standards to 
better prepare elementary school students to enter middle and high schools prepared to be college 
and career ready.   
 
Develop an understanding among staff that all K-5 teachers are reading teachers first and foremost. 
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Fully implement DibelsNext as district-wide Universal Screening and Progress Monitoring 
assessment, through a district and school-wide RTI process. 
 

When fully optimized, schools, through the RTI process, will have increasingly intensive, evidence 
based Tier II interventions, as appropriate to meet the needs of at-risk students.   
 
All schools to identify and implement, in conjunction with Special Education, Tier III research based 
interventions at an appropriate level of intensity and duration. 
 

All schools to create a Literacy Team which will oversee implementation of the Literacy Plan school-
wide, including; identification of professional development needed in literacy instruction, full 
implementation of Universal Screening/Progress Monitoring assessments, and implementation of 
research based interventions at appropriate levels of intensity and duration. 
 
All school site staff (general education, special education, certificated, classified) will work as a team 
to provide the necessary evidence based interventions needed for all students to be successful.  
 
Develop an understanding, that full implementation of the CCSS will mean students have the ability 
to read and write (using various appropriate literacy skills) across all content areas. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“Not all readers are leaders, but all leaders are readers.” 
Harry S. Truman 
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Action Steps 

Create a District-Wide Literacy Team to oversee implementation of the K-5 Literacy Plan. 
 
Each school to create a Literacy Team whose goal will be to create and adopt, write and implement 
a school-site plan to have every child at or above grade level reading by the end of 3rd grade.  
(Constitution of this Team will be a site decision) 
 
Identification of district-wide professional development for literacy instruction. 
 

 

District-wide Literacy Team Members  

Under the direction of the Assistant Superintendent of Educational Services, the District Literacy 
Team will consist of the following members: Director-Elementary Curriculum & Instruction, 
Director-Special Education or Designee, Coordinator-Professional Development, Coordinator-
Accountability & Assessment, Coordinator-English Language Learners, Selected Elementary School 
Administrators, Selected Elementary School Teachers. 
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Current Achievement Data 

Palm Springs Unified is home to approximately 10,000 elementary age students.  Of these, 31% are 
classified as English Language Learners and 83% are receiving free or reduced lunch.  In 2012, 
48.3% of Palm Springs Unified students scored proficient or above on the ELA Adequate Yearly 
Progress assessments.  Just over 50% of grade 2-5 students scored non-proficient in English 
Language Arts.  English Language Learners scored 34.7% on ELA-AYP.   

 

2012 English Language Arts (CST ELA by Grade Proficiency Summary) 

Grade Level Proficient & Above Not Proficient 
2 51.32 48.68 
3 40.50 59.50 
4 53.37 46.63 
5 43.78 56.22 

Overall 47.24 52.76 
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Less than 50% of elementary school students are proficient in English Language Arts (Word 
Analysis/Vocabulary, Reading Comprehension, Literary Response and Analysis, Written and Oral 
Language Conventions, Writing Strategies) as measured on the 2-5th grade 2012 CST assessments.  
Best practice research into Response to Instruction and Intervention (RTI2) models indicates that 
80-85% of students should be proficient through Tier I instruction using the core instructional 
program. A review of the PSUSD Elementary School data reveals that these goals are not being met, 
suggesting the need for literacy improvement.  It will be essential that all elementary schools adopt 
a series of “Key Practices” to ensure that all students have access to explicit core literacy instruction 
and systematic and scaffolded evidence based interventions. 
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Integrated Support Systems and Key Practices 

Palm Springs Unified has implemented a series of robust systems that are designed to help leaders 
to lead, teachers to teach and learners to learn.  These systems, Best First Instruction, Structured 
Collaboration, Differentiated Instruction for Target Students, Monitoring of Student Progress and 
Parent Involvement build a foundation upon which we build our key practices. 
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BEST FIRST INSTRUCTION 

Best first instruction practices include using evidence based instructional strategies with a rigorous 
standards based curriculum that is focused, K-2, on foundational reading skills and an instructional 
program that guarantees students access to a sequential, systematic and scaffolded curriculum to 
meet the needs of our diverse student population.  Best first instruction refers to the principle that 
literacy lessons must be purposeful, direct, explicit, systematic and scaffolded.  With best first 
instruction, the majority of our students will have their educational needs meet. For a variety of 
research related to best practices, please see the lists starting on page 13.   

 

Orientation 
(I do) 

Presentation 
(I do) 

Structured 
Practice 
(We do) 

Guided Practice 
 

(You do together) 

Independent 
Practice 
(You do) 

• Link learning goal to 
students’ 
background 
knowledge making 
connections to new 
skills and concepts 

• Prior knowledge 
• Rigor and 

complexity of the 
standard 

• Academic language 
• Clear content and 

language objective 
• Checking for 

Understanding 
(CFU)  Techniques: 
Engage 
Respond 
Adjust thinking 
actions 

• Model the concept 
using the learning 
goal and academic 
language 

• Characteristics 
• Rule and/or 

definition 
• Examples/non-

examples 
• Graphic organizer 
• Narrated Demo 

 
 

• CFU Techniques 
Engage 
Respond 
Adjust thinking 
actions 

• Model the skills step 
by step through 
teacher-led whole 
group activities 
connecting learning 
goals and academic 
language 

• Visual 
representations 

• Active engagement 
• Cues and prompts 
• Random selection 
• Corrective Feedback 
• CFU Techniques 

Engage 
Respond 
Adjust thinking 
actions 

• Structured student 
interactions provide 
opportunities for 
academic language 
development, 
conceptual 
application of skills 
& differentiated 
feedback to groups 

• Engage students 
• Build teamwork 
• Promote relevant 

application of skills 
• CFU Techniques 

Engage 
Respond 
Adjust thinking 
actions 

• Formative 
assessments of 
learning objectives 
that check students’ 
understanding of how 
to conceptually apply 
skill 
• Students 

independently 
practice new skills 
and check to see that 
they have mastered 
the learning goal 
• Quick Write 
• Short quiz 
• Classroom 

assignment 
• Homework 
• Projects 
• Structured group 

work 
• Use authentic 

assessments 

 
Remember: Prevention and early intervention are always more effective than postponed remediation! This 
occurs with best first instruction strategies. 
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Evidenced-Based Best Practices  
A Comparison 

“Classroom Instruction That 
Works” 

(Marzano, Pickering, 
Pollock) 
 

 
1. Identifying Similarities 

and Differences 
2. Summarizing and Note 

Taking 
3. Reinforcing Effort and 

Providing Recognition 
4. Homework and Practice 
5. Non linguistic 

representations 
6. Cooperative Learning 
7. Setting Objectives and 

Providing Feedback 
8. Generating and Testing 

Hypotheses 
9. Cues, Questions, and 

Advance Organizers 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Adapted from “Classroom 
Instruction That Works: 
Research-Based Strategies 
for Increasing Student 
Achievement. 2001.  
Marzano, Pickering & 
Pollock. 

Improving Instructional 
Practice 

The “Technology of 
Teaching” 

(Fox) 
 

1. Alignment Issues 
2. Assessment Practices 
3. Classroom Organization 

and Management 
4. Content Knowledge 
5. Corrective 

Instruction/Intervention 
6. Differentiated 

Instruction 
7. Feedback on Student 

Work 
8. Grouping Strategies 
9. Guided Practice 
10. Homework 
11. Independent Practice 
12. Instructional Strategies 
13. Modeling 
14. Motivation and 

Engagement Strategies 
15. Organization and 

Sequence of Curriculum 
16. Standards-Based 

Instructional Strategies 
17. Teaching and Learning 

Targets 
18. Time Allocation and 

Pacing 
19. Use of Date to Improve 

Instruction 
20. Other site specific 

variables: 
 

Technology: A method or 
methodology that applies 
technical knowledge or tools. 
 
 
 
Adapted from “The 
Technology of Teaching”. 
2008.  Dennis Fox 
 

20 Instructional Strategies 
that Engage the Brain 

(Tate) 
 
 
1. Brainstorming and 

Discussion. 
2. Drawing and Artwork 
3. Field Trips 
4. Games 
5. Graphic Organizers, 

Semantic Maps, and 
Word Webs 

6. Humor 
7. Manipulatives, 

Experiments, Labs and 
Models 

8. Metaphors, Analogies, 
and Similes 

9. Mnemonic Devices 
10. Movement 
11. Music, Rhythm, Rhyme 

and Rap 
12. Project-Based and 

Problem Based 
Instruction 

13. Reciprocal Teaching and 
Cooperative Learning 

14. Role Plays, Drama, 
Pantomines, Charades 

15. Storytelling 
16. Technology 
17. Visualization and Guided 

Imagery 
18. Visuals 
19. Work Study and 

Apprenticeships 
20. Writing and Journals 

 
 

 
 
 
Adapted from “Worksheets 
Don’t Grow Dendrites: 20 
Instructional Strategies That 
Engage the Brain.” 2010 
Marcia Tate. 

What’s Working in 
Education 

(Hattie) 
 
 

1. Self report grades 
2. Piagetian programs 
3. Providing formative 

evaluation 
4. Micro teaching 
5. Acceleration 
6. Classroom behavior 
7. Comprehensive 

interventions 
8. Teacher clarity 
9. Reciprocal teaching 
10. Feedback 
11. Teacher-Student 

relationships 
12. Spaced vs. Mass practice 
13. Meta-cognitive 

strategies 
14. Prior achievement 
15. Vocabulary programs 
16. Repeated reading 

programs 
17. Creativity programs 
18. Self verbalization & self 

questioning 
19. Professional 

development 
20. Problem solving 

teaching 
 
 
 
 
 
 
 
 
 
Adapted from “Visible 
Learning, Tomorrow’s 
Schools, The Mindsets That 
Make The Difference in 
Education.” 2011. John 
Hattie. 
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BEST FIRST INSTRUCTION 

The Big Five Reading Areas 

Phonemic Awareness 
Phonics  

Vocabulary 
Fluency  

Comprehension 

Note: The “Teaching Ideas” noted throughout this document are NOT an exhaustive list. 

 

Phonemic Awareness 
The ability to notice, think about, and work with the individual sounds in spoken words. 

Teaching Ideas--------------------------------------------------------------------------------------------------------- 

 

Targeted Skill Strategy Example 

• Phoneme Isolation 

Have students identify individual sounds in a word. Sammy snake says “--------.” (/s/) 

• Phoneme Identity 

Have students practice selecting the same sounds in different words. 

What is the same in “fix,” “fall,” and “fun?” 

• Phoneme Categorization 

Have students practice selecting words, which do not begin like the others in a group. 

Which one doesn’t belong? (weed, bead, pill, seed) 

• Phoneme Blending 

Have students combine phonemes to form words, i.e., using dictation where the teacher says a word and 
students, independently or as a group, write the sounds. 

What word is /b/ /i/ /g/? /b/ /i/ /g/ is “big.” 

Now let’s write the sounds in “big:” /b/ write “b”; /i/ write “i”; /g/ write “g.” 

Now we’re going to read the word “big.” 

• Phoneme Segmentation 

Have students break a word apart saying each sound that they hear. 

What sounds do you hear in the word “ball?” Say each one. 

• Phoneme Deletion  

Have students practice recognizing a word when a phoneme is removed. 

Say hotdog without the “dog.” 

What sound do you hear in “meat” that is in “eat?” 

What word would be left if you take the /n/ off “moon.” 
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Phonemic Awareness 
The ability to notice, think about, and work with the individual sounds in spoken words. 

 

• Phoneme Addition 

Have students add a phoneme to an existing word. 

What word do you have if you add /s/ to the beginning of  “park?” (spark) 

• Phoneme Substitution 

Have students practice substituting one phoneme for another to make new words. 

The word is “bug.” Change /g/ to /n/. What is the new word? (bun) 
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Phonics Instruction 
Phonics instruction is teaching children the relationships between the letters (graphemes) of written language 
and the individual sounds (phonemes) of spoken language. 

Teaching Ideas-------------------------------------------------------------------------------------------------------------------------- 

Targeted Skill Strategy Example 

• Synthetic Phonics 

Instruction in how to convert letters or letter combinations into sounds, and then how to blend the sounds 
together to form recognizable words. 

Have students practice making new words by extrapolating different sounds from words they know to create 
new words. For example, if a student wants to write the word “book” and he/she knows how to spell and use 
the word “look,” have the student use “look” to create “book.” 

• Analytic Phonics 

Instruction in how to analyze letter sound relationships in previously learned words so they don’t pronounce 
sounds in isolation. 

Have students practice reviewing previously taught sounds (e.g. “oa” in“boat”) in words that they know so 
that they will recognize that sounds in other words when they read. 

• Analogy-based Phonics 

Instruction in how to use parts of word families that students know in order to identify words they don’t 
know that have similar parts. 

Have students practice clustering words together from the same word family to show how they can make an 
analogy and figure out a word that has the same ending of a word they already know. 

• Phonics Through Spelling 

Instruction in how to segment words into phonemes to make words by writing letters for phonemes. 

Use journal writing and spelling to teach phonics. This reinforces having students make words by writing 
letters for sounds they hear. 

• Embedded Phonics 

Instruction in recognizing letter-sound relationships during the reading of connected text. 

Teach lessons using stories where certain sounds are embedded in the text. An example could be a tongue 
twister like “Peter Piper picked a peck of pickled peppers” where the text is connected by certain sounds. By 
using context clues, the student can determine the sound of a word he/she doesn’t know. 

• Onset-rime Phonics Instruction 

Instruction in identifying the sound of the letter or letters before the first vowel (the onset) in a one-syllable 
word and sound of the remaining part of the word (the rime). 

Teach lessons using word families. For example, use word wheel. Ex: word family “at”. Students turn wheel 
so that the “at” lines up with letters/sounds to make words.  /f/ = fat. /m/= mat.  /b/= bat.  Blend /ch/ = 
chat. 

Students identify the sound of the first letter then the remaining part of the word. 
Information from the following sources: 

North Dakota Department of Public Instruction Title I Office--Texas Education Agency--Reader Rockets--Center on 
Instruction--International Reading Association--Florida Center for Reading 
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Vocabulary 
The words we must know to communicate effectively. Vocabulary knowledge is a strong indicator of 
reading comprehension. 

Teaching Ideas: ------------------------------------------------------------------------------------------------- 

 

Reading aloud to students can increase student vocabulary. Students of all ages can learn words 
from hearing text read aloud to them. 

Use word parts to help teach vocabulary (i.e., prefixes, suffixes, base words, root words) 
Morphology. 

Explicitly teach the four most common prefixes (un, re, in, dis), which will give students clues about 
the meaning of unfamiliar words.  

Set a purpose for reading. 

Teach antonyms/synonyms of vocabulary words. 

List, group and label unfamiliar words. 

Semantic feature analysis. 

Create words hunts, word maps and word walls. 

Use visuals/pictures/props. 

Explicitly teach the meaning of vocabulary words in a sentence. 

Have students use each of the vocabulary words in a sentence.  

Encourage the students’ use of context clues to determine word meanings. 

Do lessons on using the dictionary to learn the meaning of new words. However, this is NOT having 
students look up words and writing their definitions, but “teaching” the best use of a dictionary. 

Have the students listen for and find in print (magazines, newspapers, etc.) vocabulary words when 
they are outside of the classroom. 

Review key vocabulary words in stories before reading them.  

Extended instruction in vocabulary improves word learning.  

Repeated exposure to vocabulary aids word learning. For example, review the vocabulary words 
every day, or have the vocabulary words for the week up on the wall, or send a list home for 
students to review with parents. 
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Fluency 
The ability to read a text accurately and quickly.  Fluent readers read aloud effortlessly and with 
expression. Readers who have not yet developed fluency read slowly, plodding word by word.  
 
Teaching Ideas: ------------------------------------------------------------------------------------------------------------ 
 
Pre-reading and Rereading: Provide students with many opportunities to read the same passage 
several times. Pre-reading and rereading the actual reading selections from the classroom is a great 
way to provide supplemental services and increase a child’s reading fluency.  
 
Repeated Oral Reading: Have students read and reread passages as they receive guidance and 
feedback.  Appropriate for small group instruction. 
 
Tape-Assisted Reading: Allow students to practice oral reading using audiotapes. Have students 
read along in their books as they hear a fluent reader read the book on an audiotape. 
 
Student Adult Reading: Have other adults read aloud to students. Have incentives for parents to 
read aloud to their children at home or have volunteers read with students at school. 
 
Readers’ Theatre: Have students rehearse and perform before an audience from a dialogue-rich 
script derived from a book. 
 
Choral Reading: In choral, or unison, have students read along as a group with a fluent adult 
reader. 
 
Partner Reading: Have paired students take turns reading aloud to each other. Have more fluent 
readers paired with less fluent readers. 
 
Model Fluent Reading: First, read aloud to students; then have students read the selection. 
 
Reading Level: Fluency develops by reading with success. Therefore, have student’s practice oral 
reading from books that are a reasonably easy reading level for them. Use books at a child’s 
independent level of reading ability. 
 
Text Length: Short reading selections work effectively. Poetry is well suited to fluency practice 
because poems are short and contain rhythm, rhyme, and meaning.  
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Comprehension 
Understanding the meaning of what one is reading. 

 

Teaching Ideas ---------------------------------------------------------------------------------------------------- 

Research has identified important comprehension strategies for students to know: 
Monitoring Comprehension: Help students learn to monitor their own comprehension. Students can learn to 
“fix up” what they don’t understand as problems arise. 
Using graphic and semantic organizers, such as Thinking Maps: Use texts that provide graphic organizers 
such as maps, graphs, and charts, or have students create their own. Graphic organizers/Thinking Maps 
provide students with tools to help them better comprehend what they read. 
Answering questions: Use question-answer instruction, which enables students to learn more as they read 
and so better comprehend reading selections. For example, have students look back in the text and find 
answers to questions that they can’t answer after the initial reading. Another example of this strategy is 
having students answer the questions in a science book at the end of the text unit. 
Generate questions: Teaching students to ask their own questions improves comprehension. For example, 
students can be taught to ask main idea questions that relate to important information in a text. 
Recognizing story structure: Teach students to learn to identify the categories of content (i.e., setting, 
characters, plot, and events of the story). Instruction in the organization of stories improves students’ 
comprehension. 
Previewing Text 

Readers look at the title, cover, book jacket, graphics, pictures, headings, highlighted words, margin 
information and text structure to gain a greater understanding of the text. 

Activating Prior Knowledge 

Readers activate what they currently know, understand or misunderstand about a topic and use this 
understanding before, during and after reading to clarify misconceptions to have a greater understanding of 
the text. 
Self-Questioning/Predicting 

Readers ask questions about the text and the author’s intentions and seek information to clarify and extend 
their thinking before, during, and after reading. Readers predict what happens within the text. 
Making Connections 
Readers relate what they read to personal experiences (text-to-self), to information from other text 
(text-to-text), and to information about the world (text-to-world) in order to enhance their 
comprehension. 
Visualizing 

Readers create images in their minds that reflect or represent the ideas in the text. These images may include 
any of the five senses and serve to enhance understanding of the text. 
Knowing How Words Work (Morphology) 

Readers are taught that words are a combination of parts and gain understanding and knowledge of how 
words are formed through understanding of prefixes, suffixes and roots. 
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Comprehension 
Understanding the meaning of what one is reading. 

 

Evaluating 

Readers judge, justify, and/or defend their understanding of text based on textual evidence. 
Summarizing 

Readers learn the most important ideas in a text.  
Synthesizing 

Readers create original thoughts, perspectives and understandings by reflecting on text(s) and their 
existing schema. 

 
Ideas for Teaching Comprehension Strategies: 

In order for students to comprehend what they read, they need to be taught the above comprehension 
strategies. This can be done by: 

• The teacher providing a direct explanation of a strategy. 

• The teacher modeling how to apply the strategy. 

• The teacher providing guided practice as students apply the strategy. 

• The teacher helping students practice the application of a strategy until they can do it independently. 

• The teacher using cooperative learning by having students work together as partners while they apply          
the strategy. 
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STRUCTURED COLLABORATION 

 

Palm Springs Unified has fostered a strong culture of professional learning communities (PLC).  
Research has clearly demonstrated that collaboration among staff, not only creates a more positive 
learning environment for educators, but also enhances learning for students.  Through our PLCs we 
are able to plan instruction more effectively, identify and implement effective research based 
interventions and share and interpret data to meet the needs of our students.  Staff in Palm Springs 
use the Data Analysis Worksheet (DAW) to identify Priority Standards, Target Students, Best 
Practice Instructional Strategies and Interventions to meet students’ needs. 
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DIFFERENTIATED INSTRUCTION FOR TARGET STUDENTS 

Through our comprehensive RTI implementation, the goal of first, best instruction (Tier I) is to 
meet the needs of the majority of our students.  However, not all students develop mastery of 
standards without additional support and intensity of instruction.  Evidence based interventions, 
matched to student's needs and delivered either through smaller groups or increased instructional 
time are essential for student success. These Tier II and Tier III models create more progressively 
intense opportunities for instruction.  

PROVIDING READING INTERVENTIONS 
Adapted from “Doing What Works & “Just Read Florida” 

 
The following chart summarizes the best practices of Tier II and Tier III interventions.  All school sites 
should measure their interventions against the characteristics noted below.  The greater adherence to these 
evidence based characteristics, the greater likelihood that an intervention will be effective. 

 

Characteristics of Research-Based Reading Interventions 
The intervention should be offered as soon as possible upon determining a 
student is at-risk in their development of reading “skills”. 

The intervention must increase the intensity of instruction and practice. 

The reading intervention is offered in a small group of 3-6 students. 

The intervention must be guided by, and responsive to data on student 
progress. 

Students in the groups share the same reading difficulties. 

The intervention is provided daily for at least 30 minutes. (Beyond required 
Core & UA instructional minutes). 
The intervention must provide skillful instruction that includes clear error 
correction procedures, along with numerous opportunities for immediate 
feedback (positive reward). 
Interventions address the specific components of reading in which a student 
struggles: phonemic awareness; phonics; fluency; vocabulary; and 
comprehension. 
Instruction in the reading intervention is explicit, direct, and systematic and 
provides for practice and cumulative review. 

Instruction is fast paced and highly engaging. 

All students have multiple opportunities to respond to questions. 

Students are moved in and out of interventions based on ongoing assessment 
data—the intensity and duration of the reading intervention is based on 
degree of reading risk. 
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Intervention Strategies for the Big Five 
 

(This is not an exhaustive list, but merely a minimum requirement of any effective, evidence based intervention). 
Please see the attached District Approved Comprehensive Intervention Program Recommendations and/or the 

website links listed for additional intervention strategies 

Intervention Strategies 
Phonological and Phonemic Awareness (PA) 

Reader’s Problem 
Inability to recognize or produce rhyming 
words, hear number of words in a 
sentence, or hear word parts 

Difficulty isolating phonemes, 
blending phonemes to make 
words, segmenting words into 
phonemes, or manipulating 
sounds in words 

At-risk second grade or older 
student who doesn’t spell well, 
or makes frequent errors on 
sounds during oral reading, 
doesn’t seem to “get” phonics 

Strategies  
• use predictable books with rhyme 

patterns  
• nursery rhymes and songs generate 

rhyming words  
• clap words in oral sentence begin with 

compound words and move to two or 
more syllable words  

• clap word parts in names and names of 
objects engage in word play 

• small group instruction is essential 

Strategies  
• Segment and blend 

phonemes 
• Manipulate phonemes 

(sounds with letters) 
• model phonemic task  
• use picture sorts  
• Elkonin Boxes  
• manipulatives or physical 

movement  
• use word building  
• use word chaining  
• use arrow or signal to 

blend 

Strategies  
1) making words  
2) word chaining with complex 

sound spelling patterns 
including blends, digraphs 
and vowel teams  

3) Phoneme Grapheme 
Mapping  

4) practice oral manipulation of 
sounds 
 

Resources for Phonological and Phonemic Awareness 
 
Print Sources: 
 
• Sounds in Action .(Zgonc) 
• Phonemic Awareness in Young Children. 

(Adams) 
• I’ve Dibel’d, Now What? (Hall) 
• When Readers Struggle .(Pinnell & Fountas) 
• Teach Your Child to Read in 100 Easy Lessons 

.(Engelmann)  
• Road to the Code. (Blachman, Ball, Black, 

Tangel) 
 

 
Internet Sources: 
 
http://www.readingresource.net/phonemicawareness.html 
http://www.fcrr.org/curriculum/SCAindex.shtm 
http://www.readingrockets.org/ 
http://www.centeroninstruction.org/topic.cfm?k=L 
http://reading.uoregon.edu/big_ideas/pa/index.php 
 
 
 
 
 
 
 
 
 
 

For comprehensive programs, please see the List of District Approved Interventions within this document. 

http://www.readingresource.net/phonemicawareness.html
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/
http://www.centeroninstruction.org/topic.cfm?k=L
http://reading.uoregon.edu/big_ideas/pa/index.php
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Intervention Strategies 
Phonics (P) 

Reader Problem: 
Struggling with letter recognition, or 
problems with learning sounds of letters 
or sound/letter correspondence 

A beginning reader 
struggling with blending 
letter sounds into words, 
segmenting, short and 
long vowel patterns, 
single consonant sounds, 
consonant blends, 
digraphs, vowel teams, 
r-controlled vowels, or 
inflected endings 

At-risk reading, second grade or older 
who doesn’t spell well, who makes 
frequent decoding errors which impact 
fluency, or who struggles with reading 
mult-syllabic words 

Strategies  
• Learn letters in name first 
• Learn letters in alpha order 
• Learn by letter frequency 

(r,t,n,s,l,c,d,m,b,f,v,g,h,k,w,th,sh,ng,ch,x
,z,qu,wh, y) 

• Learn short i, a, e, schwa, long o, e, 
short u, o, long a, u, i, and r controlled 
a, o, ou, oo, oi, air, ar 

• picture cards/key words  
• singing and writing songs 
• alphabet flash cards  
• alphabet chart and map 
• manipulatives  
• computer activities  
• sound production in front of a mirror  
• describing how letter sounds feel 
• tactile letters, sandpaper, salt trays, 

glitter, sandpaper letters  

Strategies  
• blend sound by 

sound 
• CVCC, CCVC (short 

vowels, blends, 
digraphs) 

• VCE (silent- e 
pattern) 

• onset/rime blending  
• Elkonin boxes  
• Phoneme Grapheme 

Mapping  
• separate letters that 

are visually or 
auditorially similar 

• use decodable text  
•  (Making Words)  
• mapping words 

Strategies  
5) building words  
6) word chains and spelling chains 
7) Phoneme Grapheme Mapping 
8) reading decodable text 
9) teaching syllable types 
10) prefixes/suffixes  
11) roots and word origins 
12) morphemic analysis 
13) accented/unaccented syllables 
14) derivations  
15) flexing vowels in multi-syllabic 

words  
16) divide and conquer 
17) word sorts, word chains and spelling 

chains  
 

Resources for Phonics Instruction 
Print Sources: 
 
• Sounds in Action. (Zgonc) 
• Phonemic Awareness in Young Children. 

(Adams) 
• I’ve Dibel’d, Now What? (Hall) 
• When Readers Struggle. (Pinnell & Fountas) 
• Teach Your Child to Read in 100 Easy Lessons. 

(Engelmann)  
• Road to the Code. (Blachman, Ball, Black, 

Tangel) 
• Spelling Through Phonics. McCrackens  
 

Internet Sources: 
 
http://www.readingresource.net/readingactivities.html 
http://www.fcrr.org/curriculum/SCAindex.shtm 
http://www.readingrockets.org/ 
http://www.centeroninstruction.org/topic.cfm?k=L 
http://reading.uoregon.edu/big_ideas/au/au_skills_lsc_videos.ph
p#vid1 

 
 

 
 
 
 

For comprehensive programs, please see the List of District Approved Interventions within this document. 

http://www.readingresource.net/readingactivities.html
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/
http://www.centeroninstruction.org/topic.cfm?k=L
http://reading.uoregon.edu/big_ideas/au/au_skills_lsc_videos.php#vid1
http://reading.uoregon.edu/big_ideas/au/au_skills_lsc_videos.php#vid1
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Intervention Strategies 
Fluency (F) 

Fluency Problem: 
Labored decoding and word recognition Poor phrasing, omissions, 

repetitions, substitutions, 
monotone, ignoring 
punctuation, inadequate rate 

Lack of comprehension or 
excessive rate of reading 

Strategies  
• deal with phonics/decoding errors (see 

phonics strategies)  
• echo reading to pattern for student  
• model and reread familiar text  
• practice sight words and phrases  
• practice automaticity with short vowels, 

blends, digraphs 
• tape-assisted reading  
• repeated reading of easy level books 

Strategies  
• model appropriate rate, 

expression and intonation 
(prosody) 

• cued phrases  
• repeated reading  
• paired reading with adult 

or more skilled partner  
• reader’s theater tape-

assisted reading 

Strategies  
18) reader’s theater  
19) poetry performance  
20) paired reading  
21) cued phrases emphasizing 

the meaning of the phrases  
22) retelling  
23) questioning  
24) model adjusting reading  
25) rate for different text  
26) tape-assisted reading 

Resources for Fluency Instruction 
 
Print Sources: 
 
• Treasures Resources  
• High frequency word lists  
• Leveled books Reading A-Z (online) 
• Teaching and Comprehending Fluency. (Fountas & 

Pinnell)  
• Reading Pathways: Simple Exercises to Improve 

Reading Fluency. (Hiskes) 
 
 

 
Internet Sources: 
 
http://www.readingresource.net/readingfluency.html 
http://www.fcrr.org/curriculum/SCAindex.shtm 
http://www.readingrockets.org/ 
http://www.centeroninstruction.org/topic.cfm?k=L 
http://reading.uoregon.edu/big_ideas/flu/index.php 

 
 

For comprehensive programs, please see the List of District Approved Interventions within this document. 
 

 

 

 

 

 

 

 

 

http://www.readingresource.net/readingfluency.html
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/
http://www.centeroninstruction.org/topic.cfm?k=L
http://reading.uoregon.edu/big_ideas/flu/index.php
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Intervention Strategies 
Vocabulary (V) 

Vocabulary Problem 
Inadequate oral language 
development 

Lack of background knowledge 
or inadequate store of words 

Word relationships, content 
knowledge, figurative language 

Strategies  
• develop word awareness  
• engage students in conversations  
• ask and answer questions  
• word play  
• choral reading  
• word building  
• language experience  
• wide reading 
• practice high frequency words 
• teach Tier II and informational 

text academic vocabulary 
specifically 

• Read story books to younger 
students 

Strategies  
• concept meaning  
• semantic mapping  
• multiple exposures to words  
• context clues  
• word building  
• word sorts  
• topic related word banks  
• preteach vocabulary  
• picture dictionaries  
• increase independent 

reading  
• Quick/Quick Trade  
• Inside/Outside Circle  
• Wide reading 

Strategies  
27) word sorts  
28) antonyms, synonyms  
29) word arrays  
30) example/non-example  
31) word building  
32) prefixes, suffixes  
33) morphemes, roots, origins  
34) idioms, similes, metaphors  
35) cognates  
36) concept definition mapping for 

content vocabulary  
37) graphic organizers  
38) Frayer model  
39) Wide reading 

Resources for Vocabulary Instruction 
 
Print Sources: 
 
• Vocabulary Strategies that Work: Do This, Not 

That! (Wilfong) 
• Words Their Way. (Bear) 
• Dare to Differentiate .(Brassell) 
• Building Academic Vocabulary .(Marzano) 
• Bringing Words to Life. (Beck, McKeown, Kucan) 
• Academic Vocabulary Toolkit. (Kinsella) 
 
 
 
 

 
Internet Sources: 
 
http://www.readingresource.net/teachingvocabulary.html 
http://www.fcrr.org/curriculum/SCAindex.shtm 
http://www.readingrockets.org/ 
http://www.centeroninstruction.org/topic.cfm?k=L 
hhttp://reading.uoregon.edu/big_ideas/voc/index.php 
 

 
 
 
 
 
 
 
 
 
 
 

 
For comprehensive programs, please see the List of District Approved Interventions within this document. 

 

 

 

http://www.readingresource.net/teachingvocabulary.html
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/
http://www.centeroninstruction.org/topic.cfm?k=L
http://reading.uoregon.edu/big_ideas/flu/index.php
http://reading.uoregon.edu/big_ideas/flu/index.php
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Intervention Strategies 
Comprehension (C) 

Comprehension Problem 
Lack of background knowledge, 
limited vocabulary, or unfamiliar 
genre, text features or concepts of 
print 

Determining importance of 
information, sequence, details, 
elements of plot, locating 
information 

Making connections, 
comparison/contrast, cause/effect, 
drawing conclusions or summarizing 

Strategies  
• picture walk/preview strategy  
• teach “making connections” 
• read several books on one topic  
• think-aloud  
• K-W-L  
• story mapping  
• shared reading to model 

concepts of print  
• teach common text features  
• exposure to variety of genres  
• wide reading  
• Text Talk (Beck)  
• Paired reading – one fiction/one 

nonfiction 
• Teach literary vs. informational 

text 

Strategies  
• think-aloud  
• teach “predicting/inferring” 
• teach retelling 
• Questioning 
• Teach monitoring 
• graphic organizers  
• story mapping  
• story boards Read, Cover, 

Remember, Retell (Hoyt)  
• two-column notes  
• cloze  
• Text Talk (Beck) 
•  QAR  
• SW3R  
• plot and diagram 

Strategies  
40) summarizing 
41) think-aloud  
42) text connections: self/community 
43) graphic organizers  
44) Reciprocal Teaching  
45) one sentence summary  
46) Text Talk (Beck)  
47) QAR  
48) SQ3R  
49) literature circles  
50) coding  
51) marginal notes  
52) selective highlighting 

somebody…wanted 
but…so…because 

Resources for Comprehension Instruction 
 

Print Sources 
 
• Mosaic of Thought. (Ellin Keene) 
• Strategies that Work .(Harvey & Goudvis) 
• Reading with Meaning.(Miller) 
• Super 6 Comprehension Strategies. (Oczkus) 
• Reciprocal Teaching at Work. (Oczkus) 
• Questioning the Author. (Beck & McKeown) 
• Guiding Readers and Writers. (Fountas & Pinnell) 
• Guided Reading (Fountas & Pinnell) 
• When Readers Struggle. (Pinnell & Fountas) 
• The Power of Retelling .(Benson & Cummins) 
• Next Steps in Guided Reading. (Richardson) 
• English Learners and the Secret Language of School 

.(Pilgreen) 
• Comprehension Connections. (McGregor) 
 

 
Internet Sources: 
 
http://www.readingresource.net/teachingvocabulary.h
tml 
http://www.fcrr.org/curriculum/SCAindex.shtm 
http://www.readingrockets.org/ 
http://www.centeroninstruction.org/topic.cfm?k=L 
hhttp://reading.uoregon.edu/big_ideas/voc/index.php 
http://www.busyteacherscafe.com/literacy/fixup_strat
egies.html 

 
 
 
 
 
 
 

 
 
 
 

For comprehensive programs, please see the List of District Approved Interventions within this document. 

http://www.readingresource.net/teachingvocabulary.html
http://www.readingresource.net/teachingvocabulary.html
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.readingrockets.org/
http://www.centeroninstruction.org/topic.cfm?k=L
http://reading.uoregon.edu/big_ideas/flu/index.php
http://reading.uoregon.edu/big_ideas/flu/index.php
http://www.busyteacherscafe.com/literacy/fixup_strategies.html
http://www.busyteacherscafe.com/literacy/fixup_strategies.html
tknapp
Sticky Note
Left Click Below to Return to Table of Contents



27 
 

Intervention Strategies 
Self Monitoring 

Reads without noticing if it makes sense, doesn’t self correct, substitutes words that 
make no sense in the text, do not understand what they have read 
Strategies  

• Buddy reading – student one reads, student two summarizes then switch  
• Teacher creates prompt list 
• Teach explicit strategies (KWL, SQ3R)  
• Recording Reading  
• Just Right books  
• Reread 

Resources for Self Monitoring Instruction 
 
Print Sources: 
 
see resources in other areas, plus: 

• In a Reading State of Mind.  (Fisher, 
Frey, Lapp) 

• Literacy Work Stations: Making 
Centers Work. (Diller) 

• Guiding Readers and Writers (3-6) 
(Fountas & Pinnell) 

• Reading With Meaning. (Debbie 
Miller) 

• I Read It, But I Don’t Get It. (Chris 
Tovani) 

 

 
Internet Sources: 
 
http://olc.spsd.sk.ca/DE/PD/instr/strats/selfmonitoring
/index.html 
http://www.ohiorc.org/adlit/strategy/strategy_each.as
px?id=000010 
http://www.readingrockets.org/blog/40515/ 
http://catchingreaders.com/2011/01/24/self-
monitoring-watch-for-it-teach-it-support-it/ 
http://www.busyteacherscafe.com/literacy/fixup_strat
egies.html 

 
 

For comprehensive programs, please see the List of District Approved Interventions within this document. 
 

 

 
 
 
 

 
 

http://olc.spsd.sk.ca/DE/PD/instr/strats/selfmonitoring/index.html
http://olc.spsd.sk.ca/DE/PD/instr/strats/selfmonitoring/index.html
http://www.ohiorc.org/adlit/strategy/strategy_each.aspx?id=000010
http://www.ohiorc.org/adlit/strategy/strategy_each.aspx?id=000010
http://www.readingrockets.org/blog/40515/
http://catchingreaders.com/2011/01/24/self-monitoring-watch-for-it-teach-it-support-it/
http://catchingreaders.com/2011/01/24/self-monitoring-watch-for-it-teach-it-support-it/
http://www.busyteacherscafe.com/literacy/fixup_strategies.html
http://www.busyteacherscafe.com/literacy/fixup_strategies.html
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DIBELS SPECIFIC INTERVENTION STRATEGIES 
 

Activities for Small Group Instruction with a Teacher or Aide 
 
First Sound Fluency 
(FSF) (Pictures and 
Dictated Words – 
No Letters) 

Sound 
Classification: Show 
groups of 
pictures/objects 
that begin with the 
same sound and 
have the students 
identify the 
common sound. 

Picture/Object 
Sort:  Have 
students sort 
pictures/objects 
into groups by 
common sound. 

Which One Does 
Not Belong:  Show 
a group of pictures 
all containing the 
same first initial 
sound but one.  
Have students 
identify which one 
does not belong. 

Isolate that Sound:  
Using picture cards 
ask students to 
name the initial 
sound in the word.  
Move to middle and 
ending sound as 
they become 
proficient 

Saying Silly 
Sentences:  Have 
teachers create silly 
alliterative phrases 
leaving off final 
word that students 
can fill in. Ex. Many 
messy monkeys 
make muddy ____. 
(mudpies, messes, 
much) 

 

Letter Naming 
Fluency (LNF) 

Matching Letters:  
Create letter cards 
that have 5 upper, 
lower or both case 
letters on them.  
Give students 
magnetic letters, or 
other manipulative 
letters to match to 
the ones on the 
card.  Tell students 
to find a certain 
letter on the card 
and the same letter 
in their pile and to 
match them. 

Matching Upper to 
Lower Case Letters:  
Use letter cards or 
tiles to match upper 
and lower case 
letters.  
Concentrate on a 
small group of 
letters (5?) to 
master at a time.  
Increase the 
number with 
proficiency. 

Instant Letter 
Recognition Charts:  
Use a chart with 
random 
arrangements of 
letters to build 
fluency with 
naming letters.  
Start with just 
upper, then lower, 
and then mix upper 
and lower. 

Letter Naming 
Flashcards 
Using decks of 
letter cards, the 
teacher flips the 
card and the 
student names the 
letter.  You may 
want to start with a 
small pile for 
students to master 
and progress on to 
more cards in the 
pile.  You may want 
to start with just 
upper, then lower, 
and then mix upper 
and lower. 

 

Missing Letter 
Decks:  Have cards 
with a sequence of 
two letters and a 
blank.  (AB_,  E_G, 
_FG).  Have 
students name the 
missing letter. 
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DIBELS SPECIFIC INTERVENTION STRATEGIES 
 

Phoneme 
Segmentation 
Fluency (PSF) 

Picture Puzzles:  Cut 
simple pictures up 
into puzzle pieces to 
correspond to the 
number of 
phonemes in the 
word.  Ex. a picture 
of a fish would be 
cut up into 3 pieces 
(/f//i//sh/) Model 
segmenting the 
word into the 
appropriate 
phonemes moving 
each piece of the 
puzzle as you say it.  
Blend the separate 
sounds back 
together as you 
push the pieces 
together. Have 
students join in 
after modeling. 

Say It and Move It:  
Dictate a word.  
Show a card with 
circles on it.  The 
number of circles 
should correspond 
to the number of 
sounds.  Place 
counters or some 
manipulative in the 
circle.  As students 
segment the 
dictated word have 
them move the 
manipulative out of 
the circle. 

Let’s Count Sounds: 
Students count 
sounds in words by 
raising a finger for 
each sound.  The 
teacher says a word 
and models 
breaking it down.  
As the teacher 
segments, she raises 
a finger.  Next have 
students segment 
dictated words or 
picture words.  It 
might be helpful to 
tell them the total 
number of sounds 
prior to breaking it 
down. 
 

Head, Waist, and 
Toes:  Students can 
practice segmenting 
dictated or picture 
words by touching 
their head for the 
first sound, waist for 
the middle sound, 
and toes for the 
final sound. 

Tap and Sweep: 
Students can 
practice segmenting 
dictated or picture 
words by tapping 
the separate sounds 
using two fingers on 
their opposite arm.  
To blend the sounds 
and recode the 
word they take their 
hand and sweep 
their whole arm. 
(Wilson Reading 
Method) 

Nonsense Word 
Fluency (NWF) 
(letter/sound 
knowledge) 

Keyword Cards:  
Using the keyword 
cards (cards which 
have all the sounds 
of letter 
combinations) 
practice the 
alliterative phrases 
for several sounds 
using my turn, your 
turn.   
 
Another idea:  
Wilson Reading 
System advocates 
presenting letter 
sounds using picture 
cards in this way: 
Letter, word, sound.  
Ex. A apple /a/ 
(Wilson Reading) 

Letter Blending 
Cards As Sound 
Flash Cards:  For 
drill and practice of 
sounds have the 
student work on flip 
through cards and 
have the student 
produce the sound.  
If appropriate 
challenge students 
to set goals for 
themselves to do a 
certain number of 
cards in a set time 
or to master a 
certain number of 
sounds.   You could 
have repeats 
throughout the deck 
for certain sounds 
to promote 
repetition. 

Beginning Sounds 
Beach Ball:  The 
teacher tosses a 
beach ball with 
letters written on it 
and students have 
to say the letter 
sound, letter name, 
and a word that 
starts with the 
selected letter.  A 
die would work well 
for this too. 

Letter Sound 
Match:  Using 
pictures or objects 
have students 
match the object to 
a letter card based 
on the beginning 
sound of that object 
or picture. 

Collages: Use old 
magazines to have 
children cut out 
pictures that have 
the beginning letter 
sound of the letter 
they are working 
on.   
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DIBELS SPECIFIC INTERVENTION STRATEGIES 
 
 
Oral Reading Fluency Interventions 

 
When practicing for fluency using the activities below, students should read a passage that is on their 
independent level (a passage that they can read with 95- 100% accuracy)  To determine if the passage is 
on their independent level divide the number of words read correctly by the total number of words in the 
passage and multiply by 100.  This gives you the accuracy percentage.   
 
 
ACTIVITIES: 
 
Repeated Oral Reading (Read the same book or passage repeatedly until completely accurate, smooth 
and expressive)   

 
• You could set up a station in the back of your room where the student could read a book into a 

tape recorder.  The student could do this daily and then at the end of the week be a guest reader 
for your class, another class or even just a younger student.  

• You could send home a letter to your parents asking for volunteers to come in throughout the 
week to be listeners.  Students could go out in the hallway and practice reading orally to the 
parent. 

• Students can time their own reading and chart their progress.  You can give them a passage on 
their independent level, and put an asterisk after 100 words.  Have students time how long it 
takes them to read to the asterisk.  Each day they can write down their time and see if they 
improve over the days. 
 

• Partner Reading:  Have a stronger reader paired with a weaker reader.  Give them a passage on 
the weaker student’s independent level.  They can read the passage aloud together, either at the 
same time or by taking turns (with the stronger reader going first).  

• Audiotaped Stories:  Student listens to an audio taped recording of a story while reading aloud 
along with the tape.  You could make your own audiotapes or ask for parent volunteers to read 
and tape some stories. 

• Echo Reading:  The teacher, aid or parent volunteer reads a section of the passage, accentuating 
appropriate phrasing and intonation, followed by the students echoing it as they read their own 
copy of the passage. 

• Reader’s Theater:  This can be done with small groups of students or with your whole class.  
Students read and practice plays.  They are not to memorize the lines.  Because they are doing 
repeated readings of dialog, it really helps them practice being expressive while at the same time 
incorporating words into their sight vocabulary.  You could have your students practice daily for a 
week and then as an incentive have them perform for your class or another class. There are 
many free plays available online. 
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EDUCATIONAL SERVICES TIERED INTERVENTION RECOMMENDATIONS 

(7-1-13) 

The intervention programs listed below have been identified as being “effective” when implemented with fidelity by 
school staff. This is not intended to be an exhaustive list, but gives school sites various choices in both cost and 
implementation.  If sites are using Intervention Programs NOT on this list, please notify the Elementary Director. 

 Universal 
Screening 

Instrument 

Tier II      (T) = 
Tech Based 

Tier II Publisher Tier III Tier III 
Publisher 

Kindergarten DibelsNext 
(Required K-3) 

Stepping Stones Sopris Triumphs McGraw-Hill 

 Dibels Deep* Teacher Directed 
Pals 

Sopris Passport Voyager 

  Literacy 
Intervention 
Toolkit 

Sopris   

  Lexia Reading (T) Lexia Learning Lexia Reading (T) Lexia Learning 
 STAR Early 

Literacy (T) * 
SIPPS Beginning Dev. Studies Ctr SIPPS Beginning Dev. Studies Ctr 

  My Sidewalks: 
Early Reading 
Intervention 

Scott Foresman   

  Read Well Sopris   
  Early Interventions 

in Reading 
SRA   

  Earobics 
Foundations (T) 

Earobics   

  Reading Mastery McGraw Hill Reading Mastery McGraw Hill 
      
First Grade DibelsNext Power Readers Sopris Triumphs McGraw-Hill 
 (Dibels Deep to 

supplement 
DN) 

Supercharged 
Readers 

Sopris Passport Voyager 

 STAR Early 
Literacy (T) to 
supplement 
DN 

Teacher Directed 
Pals 

Sopris   

  Literacy 
Intervention 
Toolkit 

Sopris   

  Lexia Reading (T) Lexia Learning Lexia Reading (T) Lexia Learning 
  SIPPS 

Beginning/Extensi
on 

Dev. Studies Ctr SIPPS 
Beginning/Extensi
on 

Dev. Studies Ctr 

  My Sidewalks: 
Early Reading 
Intervention 

Scott Foresman   

  Read Well Sopris   
  Early Interventions 

in Reading 
SRA   
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 Universal 
Screening 

Instrument 

Tier II      (T) = 
Tech Based 

Tier II Publisher Tier III Tier III 
Publisher 

  Earobics 
Foundations (T) 

Earobics   

  Reading Mastery McGraw-Hill   
      
Second Grade DibelsNext RAVE-O Sopris Triumphs McGraw-Hill 
 (Dibels Deep to 

supplement 
DN) 

6 Minute Solution Sopris Passport Voyager 

 STAR Early 
Literacy (T) to 
supplement 
DN 

SIPPS 
Beginning/Extensi
on 

Dev. Studies Ctr SIPPS 
Beginning/Extensi
on 

Dev. Studies Ctr 

  Literacy 
Intervention 
Toolkit 

Sopris   

  Lexia Reading (T) Lexia Learning Lexia Reading (T) Lexia Learning 
  My Sidewalks: 

Early Reading Inter 
Scott Foresman   

  Read Well Sopris   
  Early Interventions 

in Reading 
SRA   

  Earobics 
Connections (T) 

Earobics   

  Reading Mastery McGraw Hill   
      
Third Grade DibelsNext RAVE-O Sopris Triumphs McGraw-Hill 
 (Dibels Deep to 

supplement 
DN) 

6 Minute Solution Sopris Passport Voyager 

 STAR Early 
Literacy (T) to 
supplement 
DN 

SIPPS 
Beginning/Extensi
on 

Dev. Studies Ctr Corrective Reading McGraw-Hill 

  Literacy 
Intervention 
Toolkit 

Sopris   

  Lexia Reading (T) Lexia Learning Lexia Reading (T) Lexia Learning 
  My Sidewalks: 

Early Reading Int 
Scott Foresman SIPPS 

Beginning/Extensi
on 

Dev. Studies Ctr 

  Read Well 
(recommended K-2) 

Sopris   

  Fundations Wilson   
  Early Interventions 

in Reading 
SRA   

  Earobics 
Connections (T) 

Earobics   

  Reading Mastery McGraw Hill   
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 Universal 
Screening 

Instrument 

Tier II      (T) = 
Tech Based 

Tier II Publisher Tier III Tier III 
Publisher 

Fourth Grade DibelsNext Rewards Sopris Triumphs McGraw-Hill 
 (Dibels Deep to 

supplement 
DN) 

Corrective Reading McGraw-Hill Language! Voyager 

  Literacy 
Intervention 
Toolkit 

Sopris   

 STAR Early 
Literacy (T)  

Read Naturally 
(varies) 

Read Naturally Corrective Reading McGraw-Hill 

      
Fifth Grade DibelsNext Rewards Sopris Triumphs McGraw-Hill 
 (Dibels Deep to 

supplement 
DN) 

Literacy 
Intervention 
Toolkit 

Sopris   

  Read Naturally 
(varies) 

Read Naturally Language! Voyager 

 STAR Early 
Literacy (T) to 
supplement 
DN 

Corrective Reading McGraw-Hill Corrective Reading McGraw-Hill 
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MONITORING OF STUDENT PROGRESS 

A robust system of assessment allows informed decision-making.  Formative, summative and 
diagnostic assessments enable staff to monitor program effectiveness, track student progress and 
allow for those evidence-based interventions that are strategically designed to meet students' 
needs. 

Assessments 
 
Universal Screening tools are relatively simple to administer and allow for efficient and reliable 
identification of potential risk factors.  DibelsNext is a set of indicators that identify risk factors with 
students who may need additional support or intervention.   

Progress Monitoring tools allow staff to determine if students are progressing toward meeting 
specific benchmark goals in selected skill areas, especially after an interval of intervention.  DIbels 
Next is used as the Progress Monitoring tool.  These indicators allow staff to monitor that students 
are making continuous progress within their intervention.  Progress Monitoring assessments are 
given a minimum of every three weeks. 

Why Dibels Next? 

Dibels, or Dynamic Indicators of Basic Early Literacy skills are a set of measures used to assess early 
literacy and reading skills for students from kindergarten through sixth grade.  They can be used to: 

• Identify students who maybe at risk for reading difficulties 

• Help teachers identify areas to target instructional support 

• Monitor progress of students 

• Examine the effectiveness of instructional support 

In our RTI2 model, we used Dibels Next assessments as key components of our educational 
decisions.  Research tells us that reading trajectories are established early and that readers on a low 
trajectory tend to stay on that trajectory without direct intervention in early literacy skill deficits.  
Palm Springs Unified has adopted Dibels Next because they not only measure the basic early 
literacy skills, but they are efficient and economical, are standardized and repeatable, are sensitive 
to small changes in growth of short periods of time and are technically adequate for our purposes. 
Research also tells us that these measures are predictive of reading acquisition and later reading 
achievement.  In other words, they measure the “stuff” we can actually do something about through 
direct intervention and allow us to make a positive change in the child’s reading direction.  Dibels 
Next provides a Composite Score. Students who score at or above benchmark on the Composite 
Score are reading for meaning at an adequate rate and with a high degree of accuracy.  The Dibels 
Composite Score provides a more complete sample of reading behavior than any single measure, so 
that it is a better measure of current skills, and thus a better predictor of future performance.   

tknapp
Sticky Note
Left Click Below to Return to Table of Contents



35 
 

The Common Core State Standards place a special emphasis on proficient reading of complex 
informational text in a variety of content areas, with an increasing proportion of informational text 
as students advance through the grades. Dibels Next Oral Reading Fluency passages are organized 
into triads for administration.  By 4th grade, two of the three texts are informational passages.  The 
passage triads are also Lexile aligned by complexity and complement the College and Career 
Readiness (CCR) expectations for lexiles across grades 1-6. 

Formative assessments are used by teachers before, during and after instruction to provide 
feedback and to adjust ongoing teaching and learning to improve students’ achievement.  Formative 
assessments allow for ongoing improvement of the instructional process.  These assessments can 
be considered assessments for learning. 
 
Summative assessments are used both to evaluate the effectiveness of instructional programs at the 
end of the academic cycle or a particular instructional unit, as well as to monitor student 
performance and achievement.  These are considered assessments of learning. 
 
Palm Springs Unified is consistently seeking to ensure that the assessments used by staff are 
effective and useful for their intended purposes.  The District uses the following assessments to 
inform and guide instruction. 
--Priority Standards--Smart Goals--Benchmark Assessments--Report Card Assessments--Performance Tasks-
-Curriculum Embedded Assessments--STAR Assessments—DibelsNext—Curriculum Embedded 
Assessments. 
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Dibels Next: What—When—Why? 

Grade Beginning Year Middle End Why/What 
Phonemic 

Awareness is the 
explicit awareness 
that spoken words 

are made up of 
individual sounds or 

phonemes. 

The alphabetic principle is 
composed of two parts: 
Alphabetic understanding 
(knowledge of letter sound 
correspondence/letters rep 
sounds). Phonological 
recoding. The use of AU to 
decode or read words. 

   

Kindergarten First Sound Fluency 
(FSF)  
 

FSF  FSF is a direct measure of a student’s fluency 
in identifying the initial sounds in words. 
This ability is an important phonemic 
awareness skill. 

 Letter Naming 
Fluency (LNF) 

LNF LNF LNF is a direct measure of a student’s 
fluency naming letters. Fluency, not identity 
is measured. Risk indicator for early school 
age children. Not essential for achieving 
reading outcomes-thus not a basic early 
literacy skill, however, is a strong predictor 
of later reading achievement. 

  Phoneme 
Segmentation 
Fluency (PSF) 

PSF PSF is a direct measure of phonemic 
awareness. PSF assesses the student’s 
fluency in segmenting a spoken word into its 
component parts or sound segments.  

  Nonsense Word 
Fluency 

NWF NWF is a direct measure of the alphabetic 
principle and basic phonics. Assesses letter-
sound correspondence and ability to blend 
letter sounds to CVC and VC words. 

Time to Assess 3 minutes 6.5 minutes 5 minutes  
First Grade Letter Naming 

Fluency (LNF) 
   

 Phoneme 
Segmentation 
Fluency (PSF) 

   

 Nonsense Word 
Fluency (NWF) 

NWF NWF  

  Dibels Oral Reading 
Fluency (DORF) 

DORF DORF is a measure of advanced phonics and 
word attack skills, accurate and fluent 
reading of connected text and reading 
comprehension. 

Time to Assess 5 minutes 8 minutes 8 minutes  
Second Grade Nonsense Word 

Fluency (NWF) 
   

 Dibels Oral Reading 
Fluency (DORF) 

DORF DORF  

Time to Assess 8 minutes 6 minutes 6 minutes  
Third Grade 
and above 

Dibels Oral Reading 
Fluency (DORF) 

DORF DORF  

Time to Assess 6 minutes per 
student 

6 minutes per 
student 

6 minutes per 
student 

 

 DAZE DAZE DAZE  
Time to Assess 5 min for group 

testing. 1-2 min. 
scoring per student 

5 min for group 
testing. 1-2 min. 
scoring per student 

5 min for group 
testing. 1-2 min. 
scoring per 
student 
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Suggested Instructional Focus and Progress Monitoring Recommendations Based on Cut Scores 

Cut-point Results Instructional Focus Progress Monitoring Rec Recommended Frequency 
FSF or PSF 

Well Below Benchmark 
Phonemic Awareness: 
(Isolating individual 
phonemes, oral blending 
and segmentation 
practice) 

FSF or PSF At least every two weeks 

FSF or PSF 
Below Benchmark PSF At least every three weeks 

NWF 
Well Below Benchmark 

Alphabetic Principle: 
Letter sound recognition 
and correspondence. 
Basic Phonics: blending 
words (starting with CVC 
words to CCVC/CVCC) 
encoding and decoding, 
syllable patterns, 
morpheme structure 

NWF-CLS  At least every two weeks 

NWF 
Below Benchmark NWF-CLS At least every three weeks 

DORF 
Well Below Benchmark 

Basic 
decoding/multisyllabic 
words 
Reading HFW in context 
with simple two and three 
syllable words 

NWF/DORF at a lower 
level (e.g. use a 2nd grade 

level DORF for a 3rd grader 
who scored WBB on 

DORF) 

At least every two weeks 

DORF 
Below Benchmark 

Fluency: reading fluently 
with prosody and 
intonation, using 
comprehension skills and 
strategies 

DORF at grade level or at a 
lower level At least every three weeks 

 

FSF = First Sound Fluency; PSF = Phoneme Segmentation Fluency; NWF = Nonsense Word Fluency; DORF = 
Dibels Oral Reading Fluency; CLS = Correct Letter Sounds; WWR = Whole Words Read; HFW = High Frequency 
Words 

Note:  Helpful reference information is available from the “DibelsNext Reminders” flipbook available for purchase 
at http://www.co-store.com/dibels .   

 

 

 

 

 

 

http://www.co-store.com/dibels
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DIBELS NEXT BENCHMARK GOALS AND CUT POINTS 
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PARENT INVOLVEMENT SUPPORTING STANDARDS MASTERY 

Family and parent engagement is a major factor in students becoming successful readers, as well as 
high performing students. Parents and guardians are their child’s first teacher.  The importance of 
exposing pre-school age children to literature, both in print and orally can hardly be overstated, and 
necessitates that schools reach out to parents even before their children are school age. By 
providing resources in the form of literacy classes, resources and partnerships with community 
organizations, we can best develop communities of literacy. 

Palm Springs Unified encourages all school sites to provide literacy workshops for parents that 
inform them of the important of early reading instruction and how to assist the schools in 
developing literacy skills.  Our subject area Teachers on Special Assignment (TOSA) are able to 
assist school sites in providing these opportunities.  Parents should be encouraged to work and 
read with their children daily and provided support materials in Phonemic Awareness, Phonics, 
Vocabulary, Fluency and Comprehension.  

Schools can make available to Kindergarten and First Grade parents handouts about the key 
components of reading and all parents Dibels Next overviews. 
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PROFESSIONAL DEVELOPMENT 

As models of life-long learners it is incumbent for staff to be regularly trained and updated on best 
practices standards based instruction.  Through ongoing professional development in a variety of 
areas, our goal is to increase levels of rigor, student engagement and expectations while creating 
the environment for improved student achievement. 

 

 
Response to Instruction and Intervention 

Palm Springs Unified is committed to implementing a rigorous Response to Instruction and 
Intervention (RTI2) process in each of our elementary schools.   In this data-based decision making 
model, steps are followed to ensure that every student is receiving appropriate tiered instruction to 
meet their needs. 

Steps 

1. Identify need for support. 
2. Confirm need for support. 
3. Plan and implement appropriate support. 
4. Evaluate and modify support. 
5. Review outcomes and plan next steps. 

 

 

 

 

 

 

 

 

 

 

 

 

“Teaching Reading IS rocket science.” 
Louisa Moats 
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Appendix 

Research Regarding Phonics 

Phonics defines the set of relationships between written letters and the spoken sounds that those letters 
represent. Closely related to phonics is "phonemic awareness", a child's understanding of the idea that spoken 
words can be broken down into constituent sounds.  

During the 20th century, an enormous amount of scientific research was conducted on the subject of reading 
instruction. Several formal surveys of this research were conducted during the latter part of the century, and all of 
them reached the same conclusion:  

On three separate occasions, Jean S. Chall surveyed the entire body of reading research available up to the date of 
the survey (1967, 1983, 1996). The first of these studies was commissioned by the Carnegie Corporation and 
conducted at Harvard University. Chall concluded that comprehensive, systematic, phonics-first instruction was 
overwhelmingly supported by the vast majority of the research. Reference: Chill, Jean S., “Learning to Read: The 
Great Debate”, 1967, 1983, 1996. Her final conclusion on p. 307 of the third edition was: 
 
“The research … indicates that a code-emphasis method – i.e., one that views beginning reading as essentially 
different from mature reading and emphasizes learning of the printed code for the spoken language – produces 
better results … The results are better, not only in terms of the mechanical aspects of literacy alone, as was once 
supposed, but also in terms of the ultimate goals of reading instruction – comprehension and possibly even speed 
of reading. The long-existing fear that an initial code emphasis produces readers who do not read for meaning or 
with enjoyment is unfounded. On the contrary, the evidence indicates that better results in terms of reading for 
meaning are achieved with the programs that emphasize code at the start than with the programs that stress 
meaning at the beginning.” 

In the late 1980s, Marilyn J. Adams (at University of Illinois at Urbana-Champaign) was commissioned by the U.S. 
Department of Education's Office of Education Research & Improvement (OERI) to survey the entire body of 
reading research. She reached the same conclusion that Chall did, presenting her results in the form of a fully 
research-based textbook. Reference: Adams, Marilyn J., “Beginning to Read: Thinking and Learning About Print”, 
1990. Her final conclusion on p. 416 was: 
 
“In summary, deep and thorough knowledge of letters, spelling patterns, and words, and of the phonological 
translations of all three, are of inescapable importance to both skillful reading and its acquisition. By extension, 
instruction designed to develop children’s sensitivity to spellings and their relations to pronunciations should be of 
paramount importance in the development of reading skills. This is, of course, precisely what is intended of good 
phonic instruction.” 

In 2000, the National Reading Panel issued the following statement in its April 13, 2000 press release: 
 
“In the largest, most comprehensive evidenced-based review ever conducted of research on how children learn 
reading, a Congressionally mandated independent panel has concluded that the most effective way to teach 
children to read is through instruction that includes a combination of methods. The panel determined that 
effective reading instruction includes teaching children to break apart and manipulate the sounds in words 
(phonemic awareness), teaching them that these sounds are represented by letters of the alphabet which can then 
be blended together to form words (phonics), having them practice what they've learned by reading aloud with 
guidance and feedback (guided oral reading), and applying reading comprehension strategies to guide and 
improve reading comprehension.” 

http://www.projectpro.com/ICR/Research/Releases/NIH_NRP.htm
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In another comprehensive survey of research regarding twenty- four widely used school reform models 
(commissioned by the National Education Association [NEA], the American Association of School Administrators 
[AASA], and others), only three models showed “strong evidence” of effectiveness. Only two of the three were 
applicable in elementary school (the third was a high school model), and both of these models featured highly 
structured, systematic phonics instruction; most of the other models did not feature such instruction. Reference: 
An Educator's Guide to Schoolwide Reform, 1999, published on line by the American Association of School 
Administrators.  

In addition to these surveys, two ultra-large-scale government research projects also support the use of 
comprehensive, systematic phonics:  

In Project Follow-Through, the largest educational study ever conducted in the history of education research, the 
U.S. Department of Education compared a systematic, comprehensive, phonics-based approach against eight 
other styles of teaching reading. The results indicated the overwhelming superiority of the phonics-based 
approach. The study was especially interesting because it was conducted in "real-world" classrooms rather than in 
the lab. 

The National Institute of Child and Human Development has spent 30 years conducting credible, large-scale 
scientific reading research. Perhaps no other organization is as strident as the NICHD in its consistent 
recommendations that teachers implement comprehensive, systematic phonics. Bonnie Grossen's summary of 
the NICHD research findings and the recent testimony of Dr. Ried G. Lyon (of the NICHD) to the U.S. Congress 
make for some interesting reading. 

And finally the entire state of California inadvertently performed its own large-scale "research" during the late 
1980s and early 1990s by dropping phonics statewide from its reading curricula in 1987. (This was merely a 
continuation of California's decades-long policy of moving away from all forms of systematic instruction including 
phonics.) The resulting catastrophe precipitated several events: 

By 1994, when all of California's public school fourth-graders had been trained exclusively in a phonics-free 
environment, California's performance was at the very bottom of the national scores on the U.S. Department of 
Education's NAEP Reading Report Card (it tied with Louisiana for last place among 39 states tested).  

The state education superintendent of the time, Mr. William Honig, stepped down from his position. He has since 
written a book (Teaching our Children to Read: The Role of Skills in a Comprehensive Reading Program) explaining 
the enormity of California's mistake. 

The California State Board of Education has now revised its official reading policy, and California is just beginning 
its long, slow climb back up the ladder (in 1998 it ranked fourth from the bottom among participating states). 

 

 

 

 

 

http://www.aasa.org/issues_and_insights/district_organization/Reform/overview.htm
http://www.projectpro.com/ICR/Research/DI/Summary.htm#FT
http://www.nichd.nih.gov/
http://www.nrrf.org/synthesis_research.htm
http://www.nrrf.org/synthesis_research.htm
http://www.projectpro.com/ICR/Research/Releases/NICHD_Testimony1.htm
http://goldmine.cde.ca.gov/cilbranch/teachrd.htm
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Conclusions of decades of research in reading (not just the "latest research" so often cited in the promotional 
material for many curricula) are summarized succinctly in the following set of recommendations:  

Teach phonemic awareness explicitly.  
Although there are some children who have an implicit understanding of phonemic awareness, almost all children 
benefit greatly from explicit instruction. Phonemic awareness is a prerequisite for successful subsequent phonics 
instruction. 
 

Teach every letter-sound correspondence explicitly.  

Research supporting this idea is simply overwhelming. Children who have been trained explicitly to decode words 
are far more likely to read successfully than children who have had limited training or no training. 
 

Teach high frequency letter-sound relationships early.  
Successful curricula tend to involve students in activities in which they can experience immediate and ongoing 
success. A successful phonics program gets children reading as soon as possible by teaching the highest frequency 
relationships early and presenting students with stories that consist of words containing only the relationships 
that have already been taught. 
 
Teach sound-blending explicitly.  
Students do not necessarily understand how to connect the phonemes in unfamiliar words. Students with explicit 
training outperform those who have had little or no training. 
 
Correct every oral reading error.  
All children, and especially children with reading difficulties, benefit the most when they receive corrective 
feedback regarding all reading errors, regardless of whether those errors influence the meaning of the passage 
(many meaning-emphasis programs encourage teachers to correct only errors affecting meaning). 
 
Use code-based readers rather than ordinary literature during early instruction.  
Any curriculum whose early reading experiences consist only of exposing children to ordinary literature will 
almost certainly induce a high failure rate, and consequently lead to initial discouragement and confusion among 
students. Programs which compensate for this failure by encouraging the use of context (i.e. guessing) actually 
hinder reading development. In contrast, curricula that induce and sustain a high level of success through careful, 
systematic design produce the highest levels of reading success and self-esteem.  

To see a listing of research supporting each of the above assertions, please visit our Phonics Research 
Bibliography.  http://www.projectpro.com/ICR/Research/Phonics/Bibliography.htm 

 

 

 

 

 

http://www.projectpro.com/ICR/Research/Phonics/Bibliography.htm
http://www.projectpro.com/ICR/Research/Phonics/Bibliography.htm
http://www.projectpro.com/ICR/Research/Phonics/Bibliography.htm
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K-5 Common Core State Standards  

ELA Skills Matrix 

Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Foundational Skills Foundational Skills Foundational Skills Foundational Skills Foundational Skills Foundational Skills 
Concepts of Print Concepts of Print     
Demonstrate 
understanding of the 
organization and basic 
features of print. 

Demonstrate 
understanding of the 
organization and basic 
features of print. 

    

Follow words from left to 
right, top to bottom, and 
page by page. 

     

Recognize that spoken 
words are represented in 
written language by 
specific sequences of 
letters. 

     

Understand that words are 
separated by spaces in 
print. 

     

Recognize and name all 
upper- and lowercase 
letters of the alphabet. 

     

 Recognize the distinguishing 
features of a sentence (e.g., 
first word, capitalization, 
ending punctuation). 

    

Phonological Awareness Phonological Awareness     
Demonstrate 
understanding of spoken 
words, syllables, and 
sounds (phonemes). 

Demonstrate 
understanding of spoken 
words, syllables, and 
sounds (phonemes). 

 
 
 
 

   

Recognize and produce 
rhyming words. 

     

Count, pronounce, blend, 
and segment syllables in 
spoken words. 

Distinguish long from short 
vowel sounds in spoken 
single-syllable words. 

    

tknapp
Sticky Note
Left Click Below to Return to Table of Contents



51 
 

Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Blend and segment onsets 
and rimes of single-syllable 
spoken words. 

Orally produce single-
syllable words by blending 
sounds (phonemes), 
including consonant 
blends. 

    

Isolate and pronounce the 
initial, medial vowel, and 
final sounds (phonemes) in 
three-phoneme 
(consonant-vowel-
consonant, or CVC) 
words.* (This does not 
include CVCs ending with 
/l/, /r/, or /x/.) 

Isolate and pronounce 
initial, medial vowel, and 
final sounds (phonemes) in 
spoken single-syllable 
words. 

    

Add or substitute 
individual sounds 
(phonemes) in simple, one-
syllable words to make 
new words. 

Segment spoken single-
syllable words into their 
complete sequence of 
individual sounds 
(phonemes). 

    

Phonics & Word 
Recognition 

Phonics & Word 
Recognition 

Phonics & Word 
Recognition 

Phonics & Word 
Recognition 

Phonics & Word 
Recognition 

Phonics & Word 
Recognition 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Know and apply grade-
level phonics and word 
analysis skills in decoding 
words. 

Demonstrate basic 
knowledge of one-to-one 
letter-sound 
correspondences by 
producing the primary or 
many of the most frequent 
sound for each consonant. 

 
 
 
 
 
 
 

    

Associate the long and 
short sounds with common 
spellings (graphemes) for 
the five major vowels. 

Know final -e and common 
vowel team conventions 
for representing long 
vowel sounds. 

Know spelling-sound 
correspondences for 
additional common vowel 
teams. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Read common high-
frequency words by sight 
(e.g., the, of, to, you, she, 
my, is, are, do, does). 

     

Distinguish between 
similarly spelled words by 
identifying the sounds of 
the letters that differ. 

     

 Know the spelling-sound 
correspondences for 
common consonant 
digraphs. 

    

 Decode regularly spelled 
one-syllable words. 

    

 Use knowledge that every 
syllable must have a vowel 
sound to determine the 
number of syllables in a 
printed word. 

Distinguish long and short 
vowels when reading 
regularly spelled one-
syllable words. 

   

 Decode two-syllable words 
following basic patterns by 
breaking the words into 
syllables. 

Decode regularly spelled 
two-syllable words with 
long vowels. 

Decode multi-syllable 
words. 

Use combined knowledge 
of all letter-sound 
correspondences, 
syllabication patterns, and 
morphology (e.g., roots 
and affixes) to read 
accurately unfamiliar 
multisyllabic words in 
context and out of context. 

Use combined knowledge 
of all letter-sound 
correspondences, 
syllabication patterns, and 
morphology (e.g., roots 
and affixes) to read 
accurately unfamiliar 
multisyllabic words in 
context and out of context. 

 Read words with 
inflectional endings. 

Decode words with 
common prefixes and 
suffixes. 

Identify and know the 
meaning of the most 
common prefixes and 
derivational suffixes. 

  

   Decode words with 
common Latin suffixes. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
 Recognize and read grade-

appropriate irregularly 
spelled words. 

Recognize and read grade-
appropriate irregularly 
spelled words. 

Read grade-appropriate 
irregularly spelled words. 

  

  Know spelling-sound 
correspondences for 
additional common vowel 
teams. 

   

  Identify words with 
inconsistent but common 
spelling-sound 
correspondences. 

   

Fluency Fluency Fluency Fluency Fluency Fluency 
Read emergent-reader 
texts with purpose and 
understanding. 

Read with sufficient 
accuracy and fluency to 
support comprehension. 

Read with sufficient 
accuracy and fluency to 
support comprehension. 

Read with sufficient 
accuracy and fluency to 
support comprehension. 

Read with sufficient 
accuracy and fluency to 
support comprehension. 

Read with sufficient 
accuracy and fluency to 
support comprehension. 

 Read on-level text with 
purpose and 
understanding. 

Read on-level text with 
purpose and 
understanding. 

Read on-level text with 
purpose and 
understanding. 

Read on-level text with 
purpose and 
understanding. 

Read on-level text with 
purpose and 
understanding. 

 Read on-level text orally 
with accuracy, appropriate 
rate, and expression on 
successive readings. 

Read on-level text orally 
with accuracy, appropriate 
rate, and expression on 
successive readings. 

Read on-level prose and 
poetry orally with 
accuracy, appropriate rate, 
and expression on 
successive readings 

Read on-level prose and 
poetry orally with 
accuracy, appropriate rate, 
and expression on 
successive readings 

Read on-level prose and 
poetry orally with 
accuracy, appropriate rate, 
and expression on 
successive readings 

 Use context to confirm or 
self-correct word 
recognition and 
understanding, rereading 
as necessary. 

Use context to confirm or 
self-correct word 
recognition and 
understanding, rereading 
as necessary. 

Use context to confirm or 
self-correct word 
recognition and 
understanding, rereading 
as necessary. 

Use context to confirm or 
self-correct word 
recognition and 
understanding, rereading 
as necessary. 

Use context to confirm or 
self-correct word 
recognition and 
understanding, rereading 
as necessary. 

Reading Standards for 
Literature 

Reading Standards for 
Literature 

Reading Standards for 
Literature 

Reading Standards for 
Literature 

Reading Standards for 
Literature 

Reading Standards for 
Literature 

Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details 
With prompting and 
support, ask and answer 
questions about key details 
in a text. 

Ask and answer questions 
about key details in a text. 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 
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Grade K Grade 1 Grade 2 Grade3 Grade 4 Grade 5 
With prompting and 
support, retell familiar 
stories, including key 
details. 

Retell stories, including key 
details, and demonstrate 
understanding of their 
central message or lesson. 

Recount stories, including 
fables and folktales from 
diverse cultures, and 
determine their central 
message, lesson, or moral. 

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral 
and explain how it is 
conveyed through key 
details in the text. 

Determine a theme of a 
story, drama, or poem 
from details in the text; 
summarize the text. 

Determine a theme of a 
story, drama, or poem 
from details in the text, 
including how characters in 
a story or drama respond 
to challenges or how the 
speaker in a poem reflects 
upon a topic; summarize 
the text. 

With prompting and 
support, identify 
characters, settings, and 
major events in a story. 

Describe characters, 
settings, and major events 
in a story, using key details. 

Describe how characters in 
a story respond to major 
events and challenges. 

Describe characters in a 
story (e.g., their traits, 
motivations, or feelings) 
and explain how their 
actions contribute to the 
sequence of events. 

Describe in depth a 
character, setting, or event 
in a story or drama, 
drawing on specific details 
in the text (e.g., a 
character’s thoughts, 
words, or actions). 

Compare and contrast two 
or more characters, 
settings, or events in a 
story or drama, drawing on 
specific details in the text 
(e.g., how characters 
interact). 

Craft & Structure Craft & Structure Craft & Structure Craft & Structure Craft & Structure Craft & Structure 
Ask and answer questions 
about unknown words in a 
text. 

Identify words and phrases 
in stories or poems that 
suggest feelings or appeal 
to the senses. 

Describe how words and 
phrases (e.g., regular 
beats, alliteration, rhymes, 
repeated lines) supply 
rhythm and meaning in a 
story, poem, or song. 

Determine the meaning of 
words and phrases as they 
are used in a text, 
distinguishing literal from 
non-literal language. 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including those that allude 
to significant characters 
found in mythology (e.g., 
Herculean). 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including figurative 
language such as 
metaphors and similes. 

Recognize common types 
of texts (e.g., storybooks, 
poems). 

Explain major differences 
between books that tell 
stories and books that give 
information, drawing on a 
wide reading of a range of 
text types. 

Describe the overall 
structure of a story, 
including describing how 
the beginning introduces 
the story and the ending 
concludes the action. 

Refer to parts of stories, 
dramas, and poems when 
writing or speaking about a 
text, using terms such as 
chapter, scene, and stanza; 
describe how each 
successive part builds on 
earlier sections. 

Explain major differences 
between poems, drama, and 
prose, and refer to the 
structural elements of poems 
(e.g., verse, rhythm, meter) 
and drama (e.g., casts of 
characters, settings, 
descriptions, dialogue, stage 
directions) when writing or 
speaking about a text. 

Explain how a series of 
chapters, scenes, or 
stanzas fits together to 
provide the overall 
structure of a particular 
story, drama, or poem. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
With prompting and 
support, name the author 
and illustrator of a story 
and define the role of each 
in telling the story. 

Identify who is telling the 
story at various points in a 
text. 

Acknowledge differences 
in the points of view of 
characters, including by 
speaking in a different 
voice for each character 
when reading dialogue 
aloud. 

Distinguish their own point 
of view from that of the 
narrator or those of the 
characters. 

Compare and contrast the 
point of view from which 
different stories are 
narrated, including the 
difference between first- 
and third-person 
narrations. 

Describe how a narrator’s 
or speaker’s point of view 
influences how events are 
described. 

  Acknowledge differences 
in the points of view of 
characters, including by 
speaking in a different 
voice for each character 
when reading dialogue 
aloud. 

   

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

With prompting and 
support, describe the 
relationship between 
illustrations and the story 
in which they appear (e.g., 
what moment in a story an 
illustration depicts). 

Use illustrations and 
details in a story to 
describe its characters, 
setting, or events. 

Use information gained 
from the illustrations and 
words in a print or digital 
text to demonstrate 
understanding of its 
characters, setting, or plot. 

Explain how specific 
aspects of a text’s 
illustrations contribute to 
what is conveyed by the 
words in a story (e.g., 
create mood, emphasize 
aspects of a character or 
setting). 

Make connections 
between the text of a story 
or drama and a visual or 
oral presentation of the 
text, identifying where 
each version reflects 
specific descriptions and 
directions in the text. 

Analyze how visual and 
multimedia elements 
contribute to the meaning, 
tone, or beauty of a text 
(e.g., graphic novel, 
multimedia presentation of 
fiction, folktale, myth, 
poem). 

With prompting and 
support, compare and 
contrast the adventures 
and experiences of 
characters in familiar 
stories. 

Compare and contrast the 
adventures and 
experiences of characters 
in stories. 

Compare and contrast two 
or more versions of the 
same story (e.g., Cinderella 
stories) by different 
authors or from different 
cultures. 

Compare and contrast the 
themes, settings, and plots 
of stories written by the 
same author about the 
same or similar characters 
(e.g., in books from a 
series). 

Compare and contrast the 
treatment of similar 
themes and topics (e.g., 
opposition of good and 
evil) and patterns of events 
(e.g., the quest) in stories, 
myths, and traditional 
literature from different 
cultures. 

Compare and contrast 
stories in the same genre 
(e.g., mysteries and 
adventure stories) on their 
approaches to similar 
themes and topics. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Range of Reading and 
Level of Text 
Complexity  

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Actively engage in group 
reading activities with 
purpose and 
understanding. 

With prompting and 
support, read prose and 
poetry of appropriate 
complexity for grade 1. 

By the end of the year, 
read and comprehend 
literature, including stories 
and poetry, in the grades 
2–3 text complexity band 
proficiently, with 
scaffolding as needed at 
the high end of the range. 

By the end of the year, 
read and comprehend 
literature, including 
stories, dramas, and 
poetry, at the high end of 
the grades 2–3 text 
complexity band 
independently and 
proficiently. 

By the end of the year, 
read and comprehend 
literature, including 
stories, dramas, and 
poetry, in the grades 4–5 
text complexity band 
proficiently, with 
scaffolding as needed at 
the high end of the range. 

By the end of the year, 
read and comprehend 
literature, including 
stories, dramas, and 
poetry, at the high end of 
the grades 4–5 text 
complexity band 
independently and 
proficiently. 

Reading Standards for 
Informational Text 

Reading Standards for 
Informational Text 

Reading Standards for 
Informational Text 

Reading Standards for 
Informational Text 

Reading Standards for 
Informational Text 

Reading Standards for 
Informational Text 

Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details Key Ideas & Details 
With prompting and 
support, ask and answer 
questions about key details 
in a text. 

Ask and answer questions 
about key details in a text. 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 
 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 

With prompting and 
support, identify the main 
topic and retell key details 
of a text. 

Identify the main topic and 
retell key details of a text. 

Identify the main topic of a 
multi-paragraph text as 
well as the focus of specific 
paragraphs within the text. 

Determine the main idea 
of a text; recount the key 
details and explain how 
they support the main 
idea. 

Determine the main idea 
of a text and explain how it 
is supported by key details; 
summarize the text. 

Determine two or more 
main ideas of a text and 
explain how they are 
supported by key details; 
summarize the text. 

With prompting and 
support, describe the 
connection between two 
individuals, events, ideas, 
or pieces of information in 
a text. 

Describe the connection 
between two individuals, 
events, ideas, or pieces of 
information in a text. 

Describe the connection 
between a series of 
historical events, scientific 
ideas or concepts, or steps 
in technical procedures in 
a text. 

Describe the relationship 
between a series of 
historical events, scientific 
ideas or concepts, or steps 
in technical procedures in 
a text, using language that 
pertains to time, sequence, 
and cause/effect. 

Explain events, 
procedures, ideas, or 
concepts in a historical, 
scientific, or technical text, 
including what happened 
and why, based on specific 
information in the text. 

Explain the relationships or 
interactions between two 
or more individuals, 
events, ideas, or concepts 
in a historical, scientific, or 
technical text based on 
specific information in the 
text. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Craft & Structure Craft & Structure Craft & Structure Craft & Structure Craft & Structure Craft & Structure 
With prompting and 
support, ask and answer 
questions about unknown 
words in a text. 

Ask and answer questions 
to help determine or clarify 
the meaning of words and 
phrases in a text. 

Determine the meaning of 
words and phrases in a 
text relevant to a grade 2 
topic or subject area. 

Determine the meaning of 
general academic and 
domain-specific words and 
phrases in a text relevant 
to a grade 3 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words or 
phrases in a text relevant 
to a grade 4 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words and 
phrases in a text relevant 
to a grade 5 topic or 
subject area. 

Identify the front cover, 
back cover, and title page 
of a book. 

Know and use various text 
features (e.g., headings, 
tables of contents, 
glossaries, electronic 
menus, icons) to locate key 
facts or information in a 
text 

Know and use various text 
features (e.g., captions, 
bold print, subheadings, 
glossaries, indexes, 
electronic menus, icons) to 
locate key facts or 
information in a text 
efficiently. 

Use text features and 
search tools (e.g., key 
words, sidebars, 
hyperlinks) to locate 
information relevant to a 
given topic efficiently. 

Describe the overall 
structure (e.g., chronology, 
comparison, cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in a text or 
part of a text 

Compare and contrast the 
overall structure (e.g., 
chronology, comparison, 
cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in two or more 
texts. 

Name the author and 
illustrator of a text and 
define the role of each in 
presenting the ideas or 
information in a text. 

Distinguish between 
information provided by 
pictures or other 
illustrations and 
information provided by 
the words in a text 

Identify the main purpose 
of a text, including what 
the author wants to 
answer, explain, or 
describe. 

Distinguish their own point 
of view from that of the 
author of a text 

Compare and contrast a 
firsthand and secondhand 
account of the same event 
or topic; describe the 
differences in focus and 
the information provided. 

Analyze multiple accounts 
of the same event or topic, 
noting important 
similarities and differences 
in the point of view they 
represent. 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

Integration of 
Knowledge & Ideas 

With prompting and 
support, describe the 
relationship between 
illustrations and the text in 
which they appear (e.g., 
what person, place, thing, 
or idea in the text an 
illustration depicts). 

Use the illustrations and 
details in a text to describe 
its key ideas. 

Explain how specific 
images (e.g., a diagram 
showing how a machine 
works) contribute to and 
clarify a text. 

Use information gained 
from illustrations (e.g., 
maps, photographs) and 
the words in a text to 
demonstrate 
understanding of the text 
(e.g., where, when, why, 
and how key events occur). 

Interpret information 
presented visually, orally, 
or quantitatively (e.g., in 
charts, graphs, diagrams, 
time lines, animations, or 
interactive elements on 
Web pages) and explain 
how the information 
contributes to an 
understanding of the text 
in which it appears. 

Draw on information from 
multiple print or digital 
sources, demonstrating the 
ability to locate an answer 
to a question quickly or to 
solve a problem efficiently. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
With prompting and 
support, identify the 
reasons an author gives to 
support points in a text 

Identify the reasons an 
author gives to support 
points in a text. 

Describe how reasons 
support specific points the 
author makes in a text. 

Describe the logical 
connection between 
particular sentences and 
paragraphs in a text (e.g., 
comparison, cause/effect, 
first/second/third in a 
sequence). 

Explain how an author uses 
reasons and evidence to 
support particular points in 
a text. 

Explain how an author uses 
reasons and evidence to 
support particular points in 
a text, identifying which 
reasons and evidence 
support which point(s). 

With prompting and 
support, identify basic 
similarities in and 
differences between two 
texts on the same topic 
(e.g., in illustrations, 
descriptions, or 
procedures). 
 

Identify basic similarities in 
and differences between 
two texts on the same 
topic (e.g., in illustrations, 
descriptions, or 
procedures). 

Compare and contrast the 
most important points 
presented by two texts on 
the same topic. 

Compare and contrast the 
most important points and 
key details presented in 
two texts on the same 
topic. 

Integrate information from 
two texts on the same 
topic in order to write or 
speak about the subject 
knowledgeably. 

Integrate information from 
several texts on the same 
topic in order to write or 
speak about the subject 
knowledgeably. 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Range of Reading and 
Level of Text 
Complexity 

Actively engage in group 
reading activities with 
purpose and 
understanding. 

With prompting and 
support, read 
informational texts 
appropriately complex for 
grade 1 

By the end of year, read 
and comprehend 
informational texts, 
including history/social 
studies, science, and 
technical texts, in the 
grades 2–3 text complexity 
band proficiently, with 
scaffolding as needed at 
the high end of the range. 

By the end of the year, 
read and comprehend 
informational texts, 
including history/social 
studies, science, and 
technical texts, at the high 
end of the grades 2–3 text 
complexity band 
independently and 
proficiently. 

By the end of year, read 
and comprehend 
informational texts, 
including history/social 
studies, science, and 
technical texts, in the 
grades 4–5 text complexity 
band proficiently, with 
scaffolding as needed at 
the high end of the range. 

By the end of the year, 
read and comprehend 
informational texts, 
including history/social 
studies, science, and 
technical texts, at the high 
end of the grades 4–5 text 
complexity band 
independently and 
proficiently. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Writing Standards Writing Standards Writing Standards Writing Standards Writing Standards Writing Standards 
Text Types & Purposes Text Types & Purposes Text Types & Purposes Text Types & Purposes Text Types & Purposes Text Types & Purposes 
Use a combination of 
drawing, dictating, and 
writing to compose 
opinion pieces in which 
they tell a reader the topic 
or the name of the book 
they are writing about and 
state an opinion or 
preference about the topic 
or book (e.g., My favorite 
book is . . .). 

Write opinion pieces in 
which they introduce the 
topic or name the book 
they are writing about, 
state an opinion, supply a 
reason for the opinion, and 
provide some sense of 
closure. 

Write opinion pieces in 
which they introduce the 
topic or book they are 
writing about, state an 
opinion, supply reasons 
that support the opinion, 
use linking words (e.g., 
because, and, also) to 
connect opinion and 
reasons, and provide a 
concluding statement or 
section. 

Write opinion pieces on 
topics or texts, supporting 
a point of view with 
reasons. 
a. Introduce the topic or 
text they are writing about, 
state an opinion, and 
create an organizational 
structure that lists reasons. 
b. Provide reasons that 
support the opinion. 
c. Use linking words and 
phrases (e.g., because, 
therefore, since, for 
example) to connect 
opinion and reasons. 
d. Provide a concluding 
statement or section. 

Write opinion pieces on 
topics or texts, supporting 
a point of view with 
reasons and information. 
a. Introduce a topic or text 
clearly, state an opinion, 
and create an 
organizational structure in 
which related ideas are 
grouped to support the 
writer’s purpose. 
b. Provide reasons that are 
supported by facts and 
details. 
c. Link opinion and reasons 
using words and phrases 
(e.g., for instance, in order 
to, in addition). 
d. Provide a concluding 
statement or section 
related to the opinion 
presented. 

Write opinion pieces on 
topics or texts, supporting 
a point of view with 
reasons and information. 
a. Introduce a topic or text 
clearly, state an opinion, 
and create an 
organizational structure in 
which ideas are logically 
grouped to support the 
writer’s purpose. 
b. Provide logically ordered 
reasons that are supported 
by facts and details. 
c. Link opinion and reasons 
using words, phrases, and 
clauses (e.g., consequently, 
specifically). 
d. Provide a concluding 
statement or section 
related to the opinion 
presented. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Use a combination of 
drawing, dictating, and 
writing to compose 
informative/explanatory 
texts in which they name 
what they are writing 
about and supply some 
information about the 
topic. 

Write 
informative/explanatory 
texts in which they name a 
topic, supply some facts 
about the topic, and 
provide some sense of 
closure. 

Write 
informative/explanatory 
texts in which they 
introduce a topic, use facts 
and definitions to develop 
points, and provide a 
concluding statement or 
section. 

Write 
informative/explanatory 
texts to examine a topic 
and convey ideas and 
information clearly. 
a. Introduce a topic and 
group related information 
together; include 
illustrations when useful to 
aiding comprehension. 
b. Develop the topic with 
facts, definitions, and 
details. 
c. Use linking words and 
phrases (e.g., also, 
another, and, more, but) to 
connect ideas within 
categories of information. 
d. Provide a concluding 
statement or section. 

Write 
informative/explanatory 
texts to examine a topic 
and convey ideas and 
information clearly. 
a. Introduce a topic clearly 
and group related 
information in paragraphs 
and sections; include 
formatting (e.g., headings), 
illustrations, and 
multimedia when useful to 
aiding comprehension. 
b. Develop the topic with 
facts, definitions, concrete 
details, quotations, or 
other information and 
examples related to the 
topic. 
c. Link ideas within 
categories of information 
using words and phrases 
(e.g., another, for example, 
also, because). 
d. Use precise language 
and domain-specific 
vocabulary to inform about 
or explain the topic. 
e. Provide a concluding 
statement or section 
related to the information 
or explanation presented. 

Write 
informative/explanatory 
texts to examine a topic 
and convey ideas and 
information clearly. 
a. Introduce a topic clearly, 
provide a general 
observation and focus, and 
group related information 
logically; include 
formatting (e.g., headings), 
illustrations, and 
multimedia when useful to 
aiding comprehension. 
b. Develop the topic with 
facts, definitions, concrete 
details, quotations, or 
other information and 
examples related to the 
topic. 
c. Link ideas within and 
across categories of 
information using words, 
phrases, and clauses (e.g., 
in contrast, especially). 
d. Use precise language 
and domain-specific 
vocabulary to inform about 
or explain the topic. 
e. Provide a concluding 
statement or section 
related to the information 
or explanation presented. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Use a combination of 
drawing, dictating, and 
writing to narrate a single 
event or several loosely 
linked events, tell about 
the events in the order in 
which they occurred, and 
provide a reaction to what 
happened. 

Write narratives in which 
they recount two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order, and provide some 
sense of closure. 

Write narratives in which 
they recount a well-
elaborated event or short 
sequence of events, 
include details to describe 
actions, thoughts, and 
feelings, use temporal 
words to signal event 
order, and provide a sense 
of closure. 

Write narratives to 
develop real or imagined 
experiences or events 
using effective technique, 
descriptive details, and 
clear event sequences. 
a. Establish a situation and 
introduce a narrator 
and/or characters; 
organize an event 
sequence that unfolds 
naturally. 
b. Use dialogue and 
descriptions of actions, 
thoughts, and feelings to 
develop experiences and 
events or show the 
response of characters to 
situations. 
c. Use temporal words and 
phrases to signal event 
order. 
d. Provide a sense of 
closure. 

Write narratives to 
develop real or imagined 
experiences or events 
using effective technique, 
descriptive details, and 
clear event sequences. 
a. Orient the reader by 
establishing a situation and 
introducing a narrator 
and/or characters; 
organize an event 
sequence that unfolds 
naturally. 
b. Use dialogue and 
description to develop 
experiences and events or 
show the responses of 
characters to situations. 
c. Use a variety of 
transitional words and 
phrases to manage the 
sequence of events. 
d. Use concrete words and 
phrases and sensory 
details to convey 
experiences and events 
precisely. 
e. Provide a conclusion 
that follows from the 
narrated experiences or 
events. 

Write narratives to 
develop real or imagined 
experiences or events 
using effective technique, 
descriptive details, and 
clear event sequences. 
a. Orient the reader by 
establishing a situation and 
introducing a narrator 
and/or characters; 
organize an event 
sequence that unfolds 
naturally. 
b. Use narrative 
techniques, such as 
dialogue, description, and 
pacing, to develop 
experiences and events or 
show the responses of 
characters to situations. 
c. Use a variety of 
transitional words, 
phrases, and clauses to 
manage the sequence of 
events. 
d. Use concrete words and 
phrases and sensory 
details to convey 
experiences and events 
precisely. 
e. Provide a conclusion 
that follows from the 
narrated experiences or 
events. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Production & 
Distribution of Writing 

Production & 
Distribution of Writing 

Production & 
Distribution of Writing 

Production & 
Distribution of Writing 

Production & 
Distribution of Writing 

Production & 
Distribution of Writing 

With guidance and support 
from adults, respond to 
questions and suggestions 
from peers and add details 
to strengthen writing as 
needed. 

With guidance and support 
from adults, focus on a 
topic, respond to questions 
and suggestions from 
peers, and add details to 
strengthen writing as 
needed. 

With guidance and support 
from adults and peers, 
focus on a topic and 
strengthen writing as 
needed by revising and 
editing. 

With guidance and support 
from adults, produce 
writing in which the 
development and 
organization are 
appropriate to task and 
purpose. 

Produce clear and 
coherent writing in which 
the development and 
organization are 
appropriate to task, 
purpose, and audience. 

Produce clear and 
coherent writing in which 
the development and 
organization are 
appropriate to task, 
purpose, and audience. 

With guidance and support 
from adults, explore a 
variety of digital tools to 
produce and publish 
writing, including in 
collaboration with peers. 

With guidance and support 
from adults, use a variety 
of digital tools to produce 
and publish writing, 
including in collaboration 
with peers. 

With guidance and support 
from adults, use a variety 
of digital tools to produce 
and publish writing, 
including in collaboration 
with peers. 

With guidance and support 
from peers and adults, 
develop and strengthen 
writing as needed by 
planning, revising, and 
editing. 

With guidance and support 
from peers and adults, 
develop and strengthen 
writing as needed by 
planning, revising, and 
editing. 

With guidance and support 
from peers and adults, 
develop and strengthen 
writing as needed by 
planning, revising, editing, 
rewriting, or trying a new 
approach. 

   With guidance and support 
from adults, use 
technology to produce and 
publish writing (using 
keyboarding skills) as well 
as to interact and 
collaborate with others. 

With some guidance and 
support from adults, use 
technology, including the 
Internet, to produce and 
publish writing as well as 
to interact and collaborate 
with others; demonstrate 
sufficient command of 
keyboarding skills to type a 
minimum of one page in a 
single sitting. 

With some guidance and 
support from adults, use 
technology, including the 
Internet, to produce and 
publish writing as well as 
to interact and collaborate 
with others; demonstrate 
sufficient command of 
keyboarding skills to type a 
minimum of two pages in a 
single sitting. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Research to Build & 
Present Knowledge 

Research to Build & 
Present Knowledge 

Research to Build & 
Present Knowledge 

Research to Build & 
Present Knowledge 

Research to Build & 
Present Knowledge 

Research to Build & 
Present Knowledge 

Participate in shared 
research and writing 
projects (e.g., explore a 
number of books by a 
favorite author and 
express opinions about 
them). 

Participate in shared 
research and writing 
projects (e.g., explore a 
number of “how-to” books 
on a given topic and use 
them to write a sequence 
of instructions). 

Participate in shared 
research and writing 
projects (e.g., read a 
number of books on a 
single topic to produce a 
report; record science 
observations). 

Conduct short research 
projects that build 
knowledge about a topic. 

Conduct short research 
projects that build 
knowledge through 
investigation of different 
aspects of a topic. 

Conduct short research 
projects that use several 
sources to build knowledge 
through investigation of 
different aspects of a topic. 

With guidance and support 
from adults, recall 
information from 
experiences or gather 
information from provided 
sources to answer a 
question. 

With guidance and support 
from adults, recall 
information from 
experiences or gather 
information from provided 
sources to answer a 
question. 

Recall information from 
experiences or gather 
information from provided 
sources to answer a 
question. 

Recall information from 
experiences or gather 
information from print and 
digital sources; take brief 
notes on sources and sort 
evidence into provided 
categories. 

Recall relevant information 
from experiences or gather 
relevant information from 
print and digital sources; 
take notes and categorize 
information, and provide a 
list of sources. 

Recall relevant information 
from experiences or gather 
relevant information from 
print and digital sources; 
summarize or paraphrase 
information in notes and 
finished work, and provide 
a list of sources. 

    Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research. 

Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research. 

    Apply grade 4 Reading 
standards to literature 
(e.g., “Describe in depth a 
character, setting, or event in 
a story or drama, drawing on 
specific details in the text 
[e.g., a character’s thoughts, 
words, or actions].”). 

Apply grade 5 Reading 
standards to literature 
(e.g., “Compare and contrast 
two or more characters, 
settings, or events in a story 
or a drama, drawing on 
specific details in the text 
[e.g., how characters 
interact]”). 

    Apply grade 4 Reading 
standards to informational 
texts (e.g., “Explain how an 
author uses reasons and 
evidence to support particular 
points in a text”). 

Apply grade 5 Reading 
standards to informational 
texts (e.g., “Explain how an 
author uses reasons and 
evidence to support particular 
points in a text, identifying 
which reasons and evidence 
support which point[s]”). 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
   Range of Writing Range of Writing Range of Writing 
   Write routinely over 

extended time frames 
(time for research, 
reflection, and revision) 
and shorter time frames (a 
single sitting or a day or 
two) for a range of 
discipline-specific tasks, 
purposes, and audiences. 

Write routinely over 
extended time frames 
(time for research, 
reflection, and revision) 
and shorter time frames (a 
single sitting or a day or 
two) for a range of 
discipline-specific tasks, 
purposes, and audiences. 

Write routinely over 
extended time frames 
(time for research, 
reflection, and revision) 
and shorter time frames (a 
single sitting or a day or 
two) for a range of 
discipline-specific tasks, 
purposes, and audiences. 

Speaking & Listening 
Standards 

Speaking & Listening 
Standards 

Speaking & Listening 
Standards 

Speaking & Listening 
Standards 

Speaking & Listening 
Standards 

Speaking & Listening 
Standards 

Comprehension & 
Collaboration  

Comprehension & 
Collaboration 

Comprehension & 
Collaboration 

Comprehension & 
Collaboration 

Comprehension & 
Collaboration 

Comprehension & 
Collaboration 

Participate in collaborative 
conversations with diverse 
partners about 
kindergarten topics and 
texts with peers and adults 
in small and larger groups. 

Participate in collaborative 
conversations with diverse 
partners about grade 1 
topics and texts with peers 
and adults in small and 
larger groups. 

Participate in collaborative 
conversations with diverse 
partners about grade 2 
topics and texts with peers 
and adults in small and 
larger groups. 

Engage effectively in a 
range of collaborative 
discussions (one-on-one, in 
groups, and teacher-led) 
with diverse partners on 
grade 3 topics and texts, 
building on others’ ideas 
and expressing their own 
clearly. 

Engage effectively in a 
range of collaborative 
discussions (one-on-one, in 
groups, and teacher-led) 
with diverse partners on 
grade 4 topics and texts, 
building on others’ ideas 
and expressing their own 
clearly. 

Engage effectively in a 
range of collaborative 
discussions (one-on-one, in 
groups, and teacher-led) 
with diverse partners on 
grade 5 topics and texts, 
building on others’ ideas 
and expressing their own 
clearly. 

   Come to discussions 
prepared having read or 
studied required material; 
explicitly draw on that 
preparation and other 
information known about 
the topic to explore ideas 
under discussion. 

Come to discussions 
prepared having read or 
studied required material; 
explicitly draw on that 
preparation and other 
information known about 
the topic to explore ideas 
under discussion. 

Come to discussions 
prepared having read or 
studied required material; 
explicitly draw on that 
preparation and other 
information known about 
the topic to explore ideas 
under discussion. 
 
 
 
 
 
 
 

tknapp
Sticky Note
Left Click Below to Return to Table of Contents



65 
 

Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Follow agreed-upon rules 
for discussions (e.g., 
listening to others and 
taking turns speaking 
about the topics and texts 
under discussion). 

Follow agreed-upon rules 
for discussions (e.g., 
listening to others with care, 
speaking one at a time about 
the topics and texts under 
discussion). 

Follow agreed-upon rules 
for discussions (e.g., gaining 
the floor in respectful ways, 
listening to others with care, 
speaking one at a time about 
the topics and texts under 
discussion). 

Follow agreed-upon rules 
for discussions (e.g., gaining 
the floor in respectful ways, 
listening to others with care, 
speaking one at a time about 
the topics and texts under 
discussion). 

Follow agreed-upon rules 
for discussions and carry 
out assigned roles. 

Follow agreed-upon rules 
for discussions and carry 
out assigned roles. 

      
Continue a conversation 
through multiple 
exchanges. 

Build on others’ talk in 
conversations by 
responding to the 
comments of others 
through multiple 
exchanges.  

Build on others’ talk in 
conversations by linking 
their comments to the 
remarks of others. 

Explain their own ideas 
and understanding in light 
of the discussion. 

Review the key ideas 
expressed and explain 
their own ideas and 
understanding in light of 
the discussion. 

Review the key ideas 
expressed and draw 
conclusions in light of 
information and 
knowledge gained from 
the discussions. 

Confirm understanding of 
a text read aloud or 
information presented 
orally or through other 
media by asking and 
answering questions about 
key details and requesting 
clarification if something is 
not understood. 

Ask and answer questions 
about key details in a text 
read aloud or information 
presented orally or 
through other media. 

Recount or describe key 
ideas or details from a text 
read aloud or information 
presented orally or 
through other media. 

Determine the main ideas 
and supporting details of a 
text read aloud or 
information presented in 
diverse media and formats, 
including visually, 
quantitatively, and orally. 

Identify the reasons and 
evidence a speaker 
provides to support 
particular points. 

Summarize the points a 
speaker makes and explain 
how each claim is 
supported by reasons and 
evidence 

Ask and answer questions 
in order to seek help, get 
information, or clarify 
something that is not 
understood. 

Ask and answer questions 
about what a speaker says 
in order to gather 
additional information or 
clarify something that is 
not understood. 

Ask and answer questions 
about what a speaker says 
in order to clarify 
comprehension, gather 
additional information, or 
deepen understanding of a 
topic or issue. 

Ask and answer questions 
about information from a 
speaker, offering 
appropriate elaboration 
and detail. 

Paraphrase portions of a 
text read aloud or 
information presented in 
diverse media and formats, 
including visually, 
quantitatively, and orally. 

Summarize a written text 
read aloud or information 
presented in diverse media 
and formats, including 
visually, quantitatively, and 
orally. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Presentation of 
Knowledge & Ideas 

Presentation of 
Knowledge & Ideas 

Presentation of 
Knowledge & Ideas 

Presentation of 
Knowledge & Ideas 

Presentation of 
Knowledge & Ideas 

Presentation of 
Knowledge & Ideas 

Describe familiar people, 
places, things, and events 
and, with prompting and 
support, provide additional 
detail. 

Describe people, places, 
things, and events with 
relevant details, expressing 
ideas and feelings clearly. 

Tell a story or recount an 
experience with 
appropriate facts and 
relevant, descriptive 
details, speaking audibly in 
coherent sentences. 

Report on a topic or text, 
tell a story, or recount an 
experience with 
appropriate facts and 
relevant, descriptive 
details, speaking clearly at 
an understandable pace. 

Report on a topic or text, 
tell a story, or recount an 
experience in an organized 
manner, using appropriate 
facts and relevant, 
descriptive details to 
support main ideas or 
themes; speak clearly at an 
understandable pace. 

Report on a topic or text or 
present an opinion, 
sequencing ideas logically 
and using appropriate facts 
and relevant, descriptive 
details to support main 
ideas or themes; speak 
clearly at an 
understandable pace. 

Add drawings or other 
visual displays to 
descriptions as desired to 
provide additional detail. 

Add drawings or other 
visual displays to 
descriptions when 
appropriate to clarify 
ideas, thoughts, and 
feelings. 

Create audio recordings of 
stories or poems; add 
drawings or other visual 
displays to stories or 
recounts of experiences 
when appropriate to clarify 
ideas, thoughts, and 
feelings 

Create engaging audio 
recordings of stories or 
poems that demonstrate 
fluid reading at an 
understandable pace; add 
visual displays when 
appropriate to emphasize 
or enhance certain facts or 
details. 

Add audio recordings and 
visual displays to 
presentations when 
appropriate to enhance 
the development of main 
ideas or themes. 

Include multimedia 
components (e.g., 
graphics, sound) and visual 
displays in presentations 
when appropriate to 
enhance the development 
of main ideas or themes. 

Speak audibly and express 
thoughts, feelings, and 
ideas clearly. 

Produce complete 
sentences when 
appropriate to task and 
situation. 

Produce complete 
sentences when 
appropriate to task and 
situation in order to 
provide requested detail or 
clarification. 

Speak in complete 
sentences when 
appropriate to task and 
situation in order to 
provide requested detail or 
clarification. 

Differentiate between 
contexts that call for 
formal English (e.g., 
presenting ideas) and 
situations where informal 
discourse is appropriate 
(e.g., small-group 
discussion); use formal 
English when appropriate 
to task and situation. 

Adapt speech to a variety 
of contexts and tasks, 
using formal English when 
appropriate to task and 
situation. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Language Standards Language Standards Language Standards Language Standards Language Standards Language Standards 
Conventions of 
Standard English 

Conventions of 
Standard English 

Conventions of 
Standard English 

Conventions of 
Standard English 

Conventions of 
Standard English 

Conventions of 
Standard English 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Demonstrate command of 
the conventions of 
standard English grammar 
and usage when writing or 
speaking. 

Print many upper- and 
lowercase letters. 

Print all upper- and 
lowercase letters. 

Use collective nouns (e.g., 
group). 

Explain the function of 
nouns, pronouns, verbs, 
adjectives, and adverbs in 
general and their functions 
in particular sentences. 

Use relative pronouns 
(who, whose, whom, 
which, that) and relative 
adverbs (where, when, 
why). 

 

Use frequently occurring 
nouns and verbs. 

Use common, proper, and 
possessive nouns. 

 Form and use frequently 
occurring irregular plural 
nouns (e.g., feet, children, 
teeth, mice, fish). 

Form and use regular and 
irregular plural nouns. 

  

Form regular plural nouns 
orally by adding /s/ or /es/ 
(e.g., dog, dogs; wish, 
wishes). 

Use singular and plural 
nouns with matching verbs 
in basic sentences (e.g., He 
hops; We hop). 

Use reflexive pronouns 
(e.g., myself, ourselves). 
 

Use abstract nouns (e.g., 
childhood). 

  

Understand and use 
question words 
(interrogatives) (e.g., who, 
what, where, when, why, 
how). 

Use personal, possessive, 
and indefinite pronouns 
(e.g., I, me, my; they, 
them, their; anyone, 
everything). 

Form and use the past 
tense of frequently 
occurring irregular verbs 
(e.g., sat, hid, told). 
 

Form and use regular and 
irregular verbs. 

Form and use the 
progressive (e.g., I was 
walking; I am walking; I 
will be walking) verb 
tenses 

Form and use the perfect 
(e.g., I had walked; I have 
walked; I will have walked) 
verb tenses. 

Use the most frequently 
occurring prepositions 
(e.g., to, from, in, out, on, 
off, for, of, by, with). 

Use verbs to convey a 
sense of past, present, and 
future (e.g., Yesterday I 
walked home; Today I walk 
home; Tomorrow I will 
walk home). 

 Form and use the simple 
(e.g., I walked; I walk; I will 
walk) verb tenses. 

Use modal auxiliaries (e.g., 
can, may, must) to convey 
various conditions. 

Use verb tense to convey 
various times, sequences, 
states, and conditions. 

   Ensure subject-verb and 
pronoun-antecedent 
agreement. 

 Recognize and correct 
inappropriate shifts in verb 
tense. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Produce and expand 
complete sentences in 
shared language activities. 

 Use frequently occurring 
adjectives 

Use adjectives and 
adverbs, and choose 
between them depending 
on what is to be modified. 

Form and use comparative 
and superlative adjectives 
and adverbs, and choose 
between them depending 
on what is to be modified. 

Order adjectives within 
sentences according to 
conventional patterns 
(e.g., a small red bag 
rather than a red small 
bag). 

 

  Use frequently occurring 
conjunctions (e.g., and, 
but, or, so, because). 

 Use coordinating and 
subordinating 
conjunctions. 

 Explain the function of 
conjunctions, prepositions, 
and interjections in general 
and their function in 
particular sentences. 

  Use determiners (e.g., 
articles, demonstratives). 

   Use correlative 
conjunctions (e.g., 
either/or, neither/nor). 

 Use frequently occurring 
prepositions (e.g., during, 
beyond, toward). 

  Form and use prepositional 
phrases. 

 

 Produce and expand 
complete simple and 
compound declarative, 
interrogative, imperative, 
and exclamatory sentences 
in response to prompts. 

Produce, expand, and 
rearrange complete simple 
and compound sentences 
(e.g., The boy watched the 
movie; The little boy 
watched the movie; The 
action movie was watched 
by the little boy). 

Produce simple, 
compound, and complex 
sentences. 

Produce complete 
sentences, recognizing and 
correcting inappropriate 
fragments and run-ons. 

 

    Correctly use frequently 
confused words (e.g., to, 
too, two; there, their). 
 

 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, punctuation, 
and spelling when writing. 

Capitalize the first word in 
a sentence and the 
pronoun I. 

Capitalize dates and names 
of people. 

Capitalize holidays, 
product names, and 
geographic names. 

Capitalize appropriate 
words in titles. 

Use correct capitalization.  
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Recognize and name end 
punctuation. 

Use end punctuation for 
sentences. 

    

     Use punctuation to 
separate items in a series. 

Write a letter or letters for 
most consonant and short-
vowel sounds (phonemes). 

     

  Use an apostrophe to form 
contractions and 
frequently occurring 
possessives. 

Use commas and 
quotation marks in 
dialogue. 

Use commas and 
quotation marks to mark 
direct speech and 
quotations from a text. 

Use a comma to separate 
an introductory element 
from the rest of the 
sentence. 

 Use commas in dates and 
to separate single words in 
a series. 

Use commas in greetings 
and closings of letters. 

Use commas in addresses. Use a comma before a 
coordinating conjunction in 
a compound sentence 

Use a comma to set off the 
words yes and no (e.g., Yes, 
thank you), to set off a tag 
question from the rest of 
the sentence (e.g., It’s true, 
isn’t it?), and to indicate 
direct address (e.g., Is that 
you, Steve?). 

   Form and use possessives.   
     Use underlining, quotation 

marks, or italics to indicate 
titles of works. 

Spell simple words 
phonetically, drawing on 
knowledge of sound-letter 
relationships. 

Use conventional spelling 
for words with common 
spelling patterns and for 
frequently occurring 
irregular words. 

Generalize learned spelling 
patterns when writing 
words (e.g., cage → badge; 
boy → boil). 

Use spelling patterns and 
generalizations (e.g., word 
families, position-based 
spellings, syllable patterns, 
ending rules, meaningful 
word parts) in writing 
words. 

  

 Spell untaught words 
phonetically, drawing on 
phonemic awareness and 
spelling conventions. 

 Use conventional spelling for 
high-frequency and other 
studied words and for adding 
suffixes to base words (e.g., 
sitting, smiled, cries, 
happiness). 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
  Consult reference 

materials, including 
beginning dictionaries, as 
needed to check and 
correct spellings. 

Consult reference 
materials, including 
beginning dictionaries, as 
needed to check and 
correct spellings. 

Spell grade-appropriate 
words correctly, consulting 
references as needed. 

Spell grade-appropriate 
words correctly, consulting 
references as needed. 

  Knowledge of Language Knowledge of Language Knowledge of Language Knowledge of Language 
  Use knowledge of 

language and its 
conventions when writing, 
speaking, reading, or 
listening. 

Use knowledge of 
language and its 
conventions when writing, 
speaking, reading, or 
listening. 
 

Use knowledge of 
language and its 
conventions when writing, 
speaking, reading, or 
listening. 

Use knowledge of 
language and its 
conventions when writing, 
speaking, reading, or 
listening. 

  Compare formal and 
informal uses of English. 

Recognize and observe 
differences between the 
conventions of spoken and 
written standard English. 

  

   Choose words and phrases 
for effect. 

Choose words and phrases 
to convey ideas precisely. 

Expand, combine, and 
reduce sentences for 
meaning, reader/listener 
interest, and style. 

    Choose punctuation for 
effect. 

 

    Differentiate between 
contexts that call for 
formal English (e.g., 
presenting ideas) and 
situations where informal 
discourse is appropriate 
(e.g., small-group 
discussion). 
 
 
 
 
 
 
 
 
 

Compare and contrast the 
varieties of English (e.g., 
dialects, registers) used in 
stories, dramas, or poems. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Vocabulary & 
Acquisition Use 

Vocabulary & 
Acquisition Use 

Vocabulary & 
Acquisition Use 

Vocabulary & 
Acquisition Use 

Vocabulary & 
Acquisition Use 

Vocabulary & 
Acquisition Use 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases based on 
kindergarten reading and 
content. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases based on 
grade 1 reading and 
content, choosing flexibly 
from an array of strategies. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases based on 
grade 2 reading and 
content, choosing flexibly 
from an array of strategies. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning word 
and phrases based on 
grade 3 reading and 
content, choosing flexibly 
from a range of strategies. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases based on 
grade 4 reading and 
content, choosing flexibly 
from a range of strategies. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases based on 
grade 5 reading and 
content, choosing flexibly 
from a range of strategies. 

Identify new meanings for 
familiar words and apply 
them accurately (e.g., 
knowing duck is a bird and 
learning the verb to duck). 

Use sentence-level context 
as a clue to the meaning of 
a word or phrase. 
 

Use sentence-level context 
as a clue to the meaning of 
a word or phrase. 

Use sentence-level context 
as a clue to the meaning of 
a word or phrase. 

Use context (e.g., 
definitions, examples, or 
restatements in text) as a 
clue to the meaning of a 
word or phrase. 

Use context (e.g., 
cause/effect relationships 
and comparisons in text) as 
a clue to the meaning of a 
word or phrase. 

Use the most frequently 
occurring inflections and 
affixes (e.g., -ed, -s, re-, un-
, pre-, -ful, -less) as a clue 
to the meaning of an 
unknown word. 

Use frequently occurring 
affixes as a clue to the 
meaning of a word. 
 

Determine the meaning of 
the new word formed 
when a known prefix is 
added to a known word 
(e.g., happy/unhappy, 
tell/retell). 

Determine the meaning of 
the new word formed 
when a known affix is 
added to a known word 
(e.g., agreeable/disagreeable, 
comfortable/uncomfortable, 
care/careless, heat/preheat). 

Use common, grade-
appropriate Greek and 
Latin affixes and roots as 
clues to the meaning of a 
word (e.g., telegraph, 
photograph, autograph). 

Use common, grade-
appropriate Greek and 
Latin affixes and roots as 
clues to the meaning of a 
word (e.g., photograph, 
photosynthesis). 

  Identify frequently 
occurring root words (e.g., 
look) and their inflectional 
forms (e.g., looks, looked, 
looking). 

Use a known root word as 
a clue to the meaning of an 
unknown word with the 
same root (e.g., addition, 
additional). 

Use a known root word as 
a clue to the meaning of an 
unknown word with the 
same root (e.g., company, 
companion). 

  

  Use knowledge of the 
meaning of individual 
words to predict the 
meaning of compound 
words (e.g., birdhouse, 
lighthouse, housefly; 
bookshelf, notebook, 
bookmark). 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
  Use glossaries and 

beginning dictionaries, 
both print and digital, to 
determine or clarify the 
meaning of words and 
phrases. 

Use glossaries or beginning 
dictionaries, both print and 
digital, to determine or 
clarify the precise meaning 
of key words and phrases. 

Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both print 
and digital, to find the 
pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 

Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both print 
and digital, to find the 
pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 

With guidance and support 
from adults, explore word 
relationships and nuances 
in word meanings. 

With guidance and support 
from adults, demonstrate 
understanding of word 
relationships and nuances 
in word meanings. 

Demonstrate 
understanding of word 
relationships and nuances 
in word meanings. 

Demonstrate 
understanding of word 
relationships and nuances 
in word meanings. 

Demonstrate 
understanding of figurative 
language, word 
relationships, and nuances 
in word meanings. 

Demonstrate 
understanding of figurative 
language, word 
relationships, and nuances 
in word meanings. 

Sort common objects into 
categories (e.g., shapes, 
foods) to gain a sense of 
the concepts the 
categories represent. 

Sort words into categories 
(e.g., colors, clothing) to 
gain a sense of the 
concepts the categories 
represent. 

    

 Demonstrate 
understanding of 
frequently occurring verbs 
and adjectives by relating 
them to their opposites 
(antonyms). 

 Define words by category 
and by one or more key 
attributes (e.g., a duck is a 
bird that swims; a tiger is a 
large cat with stripes). 

 Distinguish the literal and 
non-literal meanings of 
words and phrases in 
context (e.g., take steps). 

Explain the meaning of 
simple similes and 
metaphors (e.g., as pretty 
as a picture) in context. 

Interpret figurative 
language, including similes 
and metaphors, in context. 

Identify real-life 
connections between 
words and their use (e.g., 
note places at school that 
are colorful). 

Identify real-life 
connections between 
words and their use (e.g., 
note places at home that 
are cozy). 

Identify real-life 
connections between 
words and their use (e.g., 
describe foods that are 
spicy or juicy). 

Identify real-life 
connections between 
words and their use (e.g., 
describe people who are 
friendly or helpful). 

Demonstrate 
understanding of words by 
relating them to their 
opposites (antonyms) and 
to words with similar but 
not identical meanings 
(synonyms). 
 
 
 
 
 
 
 

Use the relationship 
between particular words 
(e.g., synonyms, antonyms, 
homographs) to better 
understand each of the 
words. 
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Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Distinguish shades of 
meaning among verbs 
describing the same 
general action (e.g., walk, 
march, strut, prance) by 
acting out the meanings. 

Distinguish shades of 
meaning among verbs 
differing in manner (e.g., 
look, peek, glance, stare, 
glare, scowl) and adjectives 
differing in intensity (e.g., 
large, gigantic) by defining 
or choosing them or by 
acting out the meanings. 

Distinguish shades of 
meaning among closely 
related verbs (e.g., toss, 
throw, hurl) and closely 
related adjectives (e.g., 
thin, slender, skinny, 
scrawny). 

Distinguish shades of 
meaning among related 
words that describe states 
of mind or degrees of 
certainty (e.g., knew, 
believed, suspected, heard, 
wondered). 

Recognize and explain the 
meaning of common 
idioms, adages, and 
proverbs. 

Recognize and explain the 
meaning of common 
idioms, adages, and 
proverbs. 

Use words and phrases 
acquired through 
conversations, reading and 
being read to, and 
responding to texts. 

Use words and phrases 
acquired through 
conversations, reading and 
being read to, and 
responding to texts, 
including using frequently 
occurring conjunctions to 
signal simple relationships 
(e.g., because). 

Use words and phrases 
acquired through 
conversations, reading and 
being read to, and 
responding to texts, 
including using adjectives 
and adverbs to describe 
(e.g., When other kids are 
happy that makes me 
happy). 

Acquire and use accurately 
grade-appropriate 
conversational, general 
academic, and domain-
specific words and phrases, 
including those that signal 
spatial and temporal 
relationships (e.g., After 
dinner that night we went 
looking for them). 

Acquire and use accurately 
grade-appropriate general 
academic and domain-
specific words and phrases, 
including those that signal 
precise actions, emotions, 
or states of being (e.g., 
quizzed, whined, 
stammered) and that are 
basic to a particular topic 
(e.g., wildlife, conservation, 
and endangered when 
discussing animal 
preservation). 

Acquire and use accurately 
grade-appropriate general 
academic and domain-
specific words and phrases, 
including those that signal 
contrast, addition, and 
other logical relationships 
(e.g., however, although, 
nevertheless, similarly, 
moreover, in addition). 
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Web Resources/Links 

http://treasures.macmillanmh.com/california/teachers 

http://www.ellsuccess.org/psusd-articulation-days-2013.html 

http://psusdcc.weebly.com 

http://www.dibels.org 

http://www.texasreading.org 

http://www.readworks.org 

http://oregonreadingfirst.uoregon.edu/inst_big_five.html 

http://www.scholastic.com/teachers/ 

http://www.cpalms.org/Standards/FLStandardSearch.aspx 

http://teams.lacoe.edu/documentation/classrooms/patti/k-1/teacher/assessment/alphabet.html 

http://www.readingresource.net/ 

http://www.readingrockets.org/ 

http://www.centeroninstruction.org/ 

http://www.fcrr.org/curriculum/SCAindex.shtm 

http://www.95percentgroup.com/rti_content/rti_source.aspx 

http://www.kidzone.ws/kindergarten/learning-letters/ 

http://reading.uoregon.edu/big_ideas/au/au_skills_lsc_videos.php#vid1 

http://www2.ed.gov/pubs/CompactforReading/pdf/kinder/kinder.pdf 

http://schools.dcsdk12.org/education/components/scrapbook/default.php?sectiondetailid=194097& 

http://www.spellingcity.com/syllables-segmenting.html 

http://www.readwritethink.org/files/resources/interactives/construct/ 

http://www.arstateimprovementgrant.com/intervention-tools-and-resources/literacy.html 

http://literacymatrix.com/intervention-tools-and-resources/literacy/literacy-matrix/grades-k-4/phonics.html 

https://pals.virginia.edu/tools-activities.html 

http://www.ellsuccess.org/weekly-elementary-literacy-tip.html 

http://treasures.macmillanmh.com/california/teachers
http://www.ellsuccess.org/psusd-articulation-days-2013.html
http://psusdcc.weebly.com/
http://www.texasreading.org/
http://www.readworks.org/
http://oregonreadingfirst.uoregon.edu/inst_big_five.html
http://www.scholastic.com/teachers/
http://www.cpalms.org/Standards/FLStandardSearch.aspx
http://teams.lacoe.edu/documentation/classrooms/patti/k-1/teacher/assessment/alphabet.html
http://www.readingresource.net/
http://www.readingrockets.org/
http://www.centeroninstruction.org/
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.95percentgroup.com/rti_content/rti_source.aspx
http://www.kidzone.ws/kindergarten/learning-letters/
http://reading.uoregon.edu/big_ideas/au/au_skills_lsc_videos.php#vid1
http://www2.ed.gov/pubs/CompactforReading/pdf/kinder/kinder.pdf
http://schools.dcsdk12.org/education/components/scrapbook/default.php?sectiondetailid=194097&
http://www.spellingcity.com/syllables-segmenting.html
http://www.readwritethink.org/files/resources/interactives/construct/
http://www.arstateimprovementgrant.com/intervention-tools-and-resources/literacy.html
http://literacymatrix.com/intervention-tools-and-resources/literacy/literacy-matrix/grades-k-4/phonics.html
https://pals.virginia.edu/tools-activities.html
http://www.ellsuccess.org/weekly-elementary-literacy-tip.html
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Web Resources/Links 

 

http://wordworkouts.org/Word_Workouts_-
_for_Beginning_Readers_%26_Spellers_Aligning_to_the_CA_Standards/Aligning_to_the_Common_Core_Standar
ds.html 

http://www.nvusd.k12.ca.us/treasuresresourcespage 

http://www.readinga-z.com/assess/phonics.html 

https://eprcontent.k12.com/placement/placement/placement_langarts_2.html 

http://www.rti4success.org/ 

http://www.intensiveintervention.org/resources/webinars     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://wordworkouts.org/Word_Workouts_-_for_Beginning_Readers_%26_Spellers_Aligning_to_the_CA_Standards/Aligning_to_the_Common_Core_Standards.html
http://wordworkouts.org/Word_Workouts_-_for_Beginning_Readers_%26_Spellers_Aligning_to_the_CA_Standards/Aligning_to_the_Common_Core_Standards.html
http://wordworkouts.org/Word_Workouts_-_for_Beginning_Readers_%26_Spellers_Aligning_to_the_CA_Standards/Aligning_to_the_Common_Core_Standards.html
http://www.nvusd.k12.ca.us/treasuresresourcespage
http://www.readinga-z.com/assess/phonics.html
https://eprcontent.k12.com/placement/placement/placement_langarts_2.html
http://www.rti4success.org/
http://www.intensiveintervention.org/resources/webinars
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COMPREHENSION 

Developing 
Vocabulary 

Increasing 
Word 

Recognition 

Using 
Prior 

Know-
ledge 

Learning 
Academic 
Language 

Recognizing 
Text and 

Story 
Structure 

Using 
Visualizati

on 
Mental 

Imagery 

Clarifying 
Monitor 

for under-
standing 

Summing Up 

Identifying 
Main Idea 

Making 
Connect-

ions 

Using 
Graphic and 

Semantic 
Organizers 

Predicting Re-Reading 
Re-telling 

Discerning 
Important 

Information 

Generating 
and 

Answering 
Questions 

Interpreting 

 
FLUENCY 

Increasing 
Accuracy Increasing Rate 

Using 
expression & 

intonation 

Automatically 
recognizing 

words 

Focusing on 
meaning Utilizing choral 

reading, partner 
reading, tape-assisted 

reading Using Chunking Pausing 
appropriately 

Monitoring oral 
reading 

Repeating 
reading (4x) 

Making word 
connections 

 
VOCABULARY 

Building 
Vocabulary 

indirectly and 
directly 

Utilizing all types; 
listening, 
speaking, 

reading, writing 

Tiering; casual, 
formal, domain 

specific 

Learning word 
families 

Identifying word 
parts: affixes, 

prefixes, suffixes 

Identifying word 
parts: word roots, 

base words 

Utilizing context 
clues 

Using words in 
varied contexts 

Acknowledging 
multiple-meaning 

words 

Making 
connections 

Using dictionaries 
& other reference 

aids 

Differentiating 
descriptive & 

expressive 
language 

 
PHONICS 

Using 
alphabetic 
knowledge 

Identifying 
short vowels in 

CVC words 

Identifying 
short vowels, 
digraphs, -tch 

trigraph 

Using vowel 
dipthongs 

Using 
consonant 

sounds 

Using R & L 
controlled 

vowels 

Learning 
multi-syllabic 

words 

Identifying 
letter names 
Uppercase & 

lowercase 

Learning 
relationships 

between letters 
& sounds 

Using long 
vowel sounds; 

short vowel 
sounds 

Blending 
sounds to form 

words 

Breaking 
spoken words 

into sounds 

Learning 
vowel/letter 

sound 
relationships 

Learning 
consonant/lett

er sound 
relationships 

 
PHONEMIC AWARENESS 

Identifying & 
Making rhymes Using rime 

Identifying 
beginning sounds 

same/different 

Manipulating 
individual sounds 

Using 
beginning/ending 

sound isolation 

Using sound 
blending 

Using 
sound/phoneme 

segmentation 

Isolating 
phonemes 

Identifying 
phonemes Categorizing Substituting Manipulating 

phonemes 

 
 

CONCEPTS OF PRINT 
Identifying title, author, 

table of contents 
Reading left to right, top 

to bottom 
Learning that printed 

materials provide 
information or tell a 

story 

Learning uppercase & 
lowercase letters 

Using capital letters at 
beginning of a sentence and 

periods at the end 
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PARENT AND COMMUNITY ENGAGEMENT TOWARD LITERACY IMPROVEMENT IN THE 
PALM SPRINGS UNIFIED SCHOOL DISTRICT 

(Under Development) 
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WRITING 

MEETING THE EXPECTATIONS OF THE COMMON CORE 

 

(Under Development) 
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	Integrated Support Systems and Key Practices
	Palm Springs Unified has implemented a series of robust systems that are designed to help leaders to lead, teachers to teach and learners to learn.  These systems, Best First Instruction, Structured Collaboration, Differentiated Instruction for Target...
	BEST FIRST INSTRUCTION
	Best first instruction practices include using evidence based instructional strategies with a rigorous standards based curriculum that is focused, K-2, on foundational reading skills and an instructional program that guarantees students access to a se...
	Palm Springs Unified has fostered a strong culture of professional learning communities (PLC).  Research has clearly demonstrated that collaboration among staff, not only creates a more positive learning environment for educators, but also enhances le...
	DIFFERENTIATED INSTRUCTION FOR TARGET STUDENTS
	Through our comprehensive RTI implementation, the goal of first, best instruction (Tier I) is to meet the needs of the majority of our students.  However, not all students develop mastery of standards without additional support and intensity of instru...
	Providing Reading Interventions

	DIBELS SPECIFIC INTERVENTION STRATEGIES
	Activities for Small Group Instruction with a Teacher or Aide
	DIBELS SPECIFIC INTERVENTION STRATEGIES
	DIBELS SPECIFIC INTERVENTION STRATEGIES
	Oral Reading Fluency Interventions
	When practicing for fluency using the activities below, students should read a passage that is on their independent level (a passage that they can read with 95- 100% accuracy)  To determine if the passage is on their independent level divide the numbe...
	ACTIVITIES:
	Repeated Oral Reading (Read the same book or passage repeatedly until completely accurate, smooth and expressive)
	 You could set up a station in the back of your room where the student could read a book into a tape recorder.  The student could do this daily and then at the end of the week be a guest reader for your class, another class or even just a younger student.�
	 You could send home a letter to your parents asking for volunteers to come in throughout the week to be listeners.  Students could go out in the hallway and practice reading orally to the parent.
	 Students can time their own reading and chart their progress.  You can give them a passage on their independent level, and put an asterisk after 100 words.  Have students time how long it takes them to read to the asterisk.  Each day they can write down �
	 Partner Reading:  Have a stronger reader paired with a weaker reader.  Give them a passage on the weaker student’s independent level.  They can read the passage aloud together, either at the same time or by taking turns (with the stronger reader going fi�
	 Audiotaped Stories:  Student listens to an audio taped recording of a story while reading aloud along with the tape.  You could make your own audiotapes or ask for parent volunteers to read and tape some stories.
	 Echo Reading:  The teacher, aid or parent volunteer reads a section of the passage, accentuating appropriate phrasing and intonation, followed by the students echoing it as they read their own copy of the passage.
	MONITORING OF STUDENT PROGRESS
	A robust system of assessment allows informed decision-making.  Formative, summative and diagnostic assessments enable staff to monitor program effectiveness, track student progress and allow for those evidence-based interventions that are strategical...
	Universal Screening tools are relatively simple to administer and allow for efficient and reliable identification of potential risk factors.  DibelsNext is a set of indicators that identify risk factors with students who may need additional support or...
	Progress Monitoring tools allow staff to determine if students are progressing toward meeting specific benchmark goals in selected skill areas, especially after an interval of intervention.  DIbels Next is used as the Progress Monitoring tool.  These ...
	Why Dibels Next?
	Dibels, or Dynamic Indicators of Basic Early Literacy skills are a set of measures used to assess early literacy and reading skills for students from kindergarten through sixth grade.  They can be used to:
	 Identify students who maybe at risk for reading difficulties
	 Help teachers identify areas to target instructional support
	 Monitor progress of students
	 Examine the effectiveness of instructional support
	In our RTI2 model, we used Dibels Next assessments as key components of our educational decisions.  Research tells us that reading trajectories are established early and that readers on a low trajectory tend to stay on that trajectory without direct i...
	The Common Core State Standards place a special emphasis on proficient reading of complex informational text in a variety of content areas, with an increasing proportion of informational text as students advance through the grades. Dibels Next Oral Re...
	PARENT INVOLVEMENT SUPPORTING STANDARDS MASTERY
	Family and parent engagement is a major factor in students becoming successful readers, as well as high performing students. Parents and guardians are their child’s first teacher.  The importance of exposing pre-school age children to literature, both...
	Palm Springs Unified encourages all school sites to provide literacy workshops for parents that inform them of the important of early reading instruction and how to assist the schools in developing literacy skills.  Our subject area Teachers on Specia...
	Schools can make available to Kindergarten and First Grade parents handouts about the key components of reading and all parents Dibels Next overviews.
	PROFESSIONAL DEVELOPMENT
	As models of life-long learners it is incumbent for staff to be regularly trained and updated on best practices standards based instruction.  Through ongoing professional development in a variety of areas, our goal is to increase levels of rigor, stud...
	Research Regarding Phonics
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	Activities for Small Group Instruction with a Teacher or Aide
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